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Executive Summary
On behalf of the faculty and staﬀ of the Collaborative Center for Literacy Development: Early Childhood Through
Adulthood (CCLD), we are pleased to share our 2009 Annual Report. As you read this year’s report, you will sense
an emphasis on research and teacher quality.
Over the course of the year, a new and more expansive research agenda has been established to guide the literacy
research conducted in Kentucky. This expanded research agenda has brought about greater opportunities for
CCLD to collaborate with the eight state public universities, private institutions and community colleges, and the
National Center for Family Literacy. The state continues to face new challenges, and CCLD’s research endeavors
provide a laser-like focus on Kentucky literacy issues facing the Commonwealth. Establishing this research
agenda and supporting new research endeavors serves as the catalyst for the creation of new programs and
interventions in literacy, early childhood through adulthood. CCLD recognizes its role in producing high-quality
research to inform instruction, practice, and policy decisions.
CCLD’s professional development eﬀorts have continued to provide evidence of eﬀectiveness in enhancing
teacher quality. Through the graduate and undergraduate Early Childhood Teacher Academies, early childhood
educators have participated in a rigorous course of study to improve the early language and literacy skills
for our youngest learners (birth through five). State data reveal a need for more professional development
opportunities for these professionals. CCLD is committed to partnering with the early childhood community to
advance educator quality and to improve the learning opportunities for children.
The hallmark initiatives, Reading Recovery and the Kentucky Reading Project (KRP), have maintained steady
growth and continue to demonstrate eﬀective partnerships with the universities, districts/schools, and teachers.
Reading Recovery is leading the way on early reading interventions and is establishing a more comprehensive
approach to intervention models which may impact more elementary students across the state. The Kentucky
Reading Project has continued to show an increase in teacher knowledge in reading and literacy-related concepts
as a result of their yearlong study and continuous coaching support. The KRP design can serve as a model
professional learning community where teachers come together to investigate and refine their own practices to
improve student achievement. Reading Recovery and KRP have established strong teacher networks aimed at
improving student literacy achievement.
As the dialogue shifts at the federal and state levels to focus more on the literacy needs of adolescent learners,
CCLD is committed to contributing to research to determine eﬀective interventions and practices for adolescent
learners. CCLD’s involvement in the federal Striving Readers grant can provide valuable findings for the
educational community in determining what works for adolescent learners. Additionally, the Adolescent Literacy
Coaching Project (ALCP) has demonstrated how job-embedded professional development improves teacher
quality through the work of a literacy coach. The literacy coaches in ALCP have served as teacher leaders who
have dynamically influenced schoolwide literacy eﬀorts and changes in instructional practices in middle and high
school content area classrooms.
Educator quality extends beyond P-12 and continues to impact our work with adult educators. CCLD’s
professional development opportunities for adult educators have expanded with Kentucky Adult Education.
Over 210 adult educators participated in CCLD literacy professional development which established a sequence
of learning focused on foundational knowledge to advanced understanding of teaching reading and writing to
adult learners.
In closing, join us in celebrating our successes, while maintaining a serious focus on continuous improvement for
literacy education for Kentucky’s citizens. Literacy is an essential component in advancing economic growth and
development. Use this report to learn more about CCLD. I encourage you to contact me with feedback about
how we can work together to further our mission to promote literacy in Kentucky and beyond.
FFelicia
Feli
Fe
elici
cia C
C.. Smith
Smi
mith
th

Respectfully,

Felicia C. Smith, Executive Director
Collaborative Center for Literacy Development
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MISSION
The mission of the Collaborative Center for Literacy Development (CCLD) is to promote literacy and address
the diverse needs of all learners through professional development for Kentucky educators and research that
informs policy and practice.

VISION
As a dynamic leader in literacy development, we envision a future in which CCLD:
• Is a nationally renowned center dedicated to the promotion of literacy in Kentucky and beyond
• Provides a national model for professional development, research, and statewide collaboration
• Increases the literacy levels of all learners in the state while fostering a culture that values literacy
• Empowers educators to develop literacy expertise so that all learners achieve their full potential

CORE VALUES
Collaboration:

We are committed to shared knowledge, expertise, and eﬀort with diverse
partnerships dedicated to common goals.

Diversity:

We value diversity of thought, culture, and experience and are committed to equity
in serving the literacy needs of a diverse society.

Empowerment: We believe in the power of literacy and life-long learning to remove barriers and to
transform people’s lives.
Excellence:

We value quality programs, rigorous research, and data driven decision making.

Service:

We are committed to listening to educators and to responding to their needs
related to literacy instruction and practice.

STRATEGIC PLAN GOALS
Goal 1: To have an impact on literacy learning by being a leading literacy organization for
professional development, research, and resources
Goal 2: To foster collaboration and partner networks among all stakeholders
Goal 3: To ensure organizational stability

CCLD Advisory Committee Constituents
The Advisory Committee shares insight and provides guidance to further the work of CCLD.
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Adult Educators
Association of Kentucky Independent Colleges and
Universities
Communities/Businesses
Community - Charities/Foundations
Community - Family/Workplace
Council on Postsecondary Education
Early Childhood
Eastern Kentucky University
Education Professional Standards Board
Elementary Teachers/Principals/Superintendents
Kentucky Adult Education
Kentucky Community and Technical College System
Kentucky Department of Education
Kentucky Education Media (KET/KYVU)
Kentucky Reading Association

Kentucky State Legislature
Kentucky State University
Kentucky Writing Project
Morehead State University
Murray State University
National Center for Family Literacy
National Literacy Researcher
Northern Kentucky University
School Administrators - Elementary
School Administrators - Middle/High
School Administrators - Superintendents
Southern Regional Education Board
University of Kentucky
University of Louisville
Western Kentucky University
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Collaborative Center for Literacy Development (CCLD)
2008-2009 Budget
* Reflects a 2% Annual Budget Reduction
CCLD General Budget
Administrative Costs

$82,824

CCLD Research

236,144

Clearinghouse & Communications
Kentucky Reading Project
Funding support for 9 University Sites
National Center for Family Literacy

70,000

636,000
40,000

Personnel Support

529,856

READ KY

380,000

*Total CCLD General Budget

$1,974,824

*Reading Recovery

$1,773,472

CCLD Grant Funded Initiatives
Adolescent Literacy Coaching Project (ALCP) Grant
Early Childhood Teacher Academy Grant

490,800

KY Adult Educators (KYAE) Grant

345,390

Reading First Evaluation Grant
Striving Readers Grant

Total CCLD Initiative Funding

TOTAL CCLD 2008-2009 FUNDING
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$469,854

99,998
736,556

$2,142,598

$5,890,894

Keith Lyons
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Research Agenda

O

ver the course of the year, the Collaborative Center for Literacy Development (CCLD) has developed a
comprehensive research agenda that aims to influence policy and practice in ways that improve the
literacy of Kentuckians. In order to determine Kentucky’s greatest education research needs, CCLD staﬀ
sought input from numerous experts and stakeholders in the state and nation. Development of the research
agenda involved a multi-layered approach to examining research needs grounded in an exploration of two
overarching questions:
• What do we know about Kentuckians’ literacy achievement/attainment?
• What new knowledge is needed to improve Kentuckians’ literacy achievement/attainment?
A think tank of state and national literacy researchers and Kentucky department of education personnel convened
to consider these questions. During the first think tank meeting, participants examined state assessment data on
the literacy of Kentuckians, early childhood through adulthood. Based on those data, the think tank identified
important topics of study that will advance the state in the area of literacy. Identified topics included: (a) family/
community, (b) decision-makers/leaders, (c) teacher preparation, (d) data/student achievement, (e) school or
program context, (f) school or program content, and (g) school or program resources.
A survey was administered to teachers, administrators, parents, legislators, and community members in which
respondents prioritized research topics and identified new topics for study. Four-hundred-eight stakeholders
responded to the survey. Of the identified topics, stakeholders ranked teacher preparation as the top priority for
study, followed by family/community, data/student achievement, school or program content, school or program
resources, and school or program context, respectively. In addition, teacher educators provided additional
feedback on the identified topics and suggested specific areas and questions for study.
At a second meeting, the think tank used the stakeholder feedback to prioritize and narrow the research topics.
The think tank identified four key research topics for the agenda:
1.
2.
3.
4.

Teacher preparation
Family and community
Data/student achievement
School and program content

The group then used the state-level data and existing body of literacy research to draft rationales for including
the topics in the research agenda. Finally, the group developed specific research questions for each topic. A final
version of the CCLD research agenda will be available in Fall 2009 on the CCLD website (www.kentuckyliteracy.
org).
Future steps in developing the research agenda include securing funding for the agenda, conducting research
studies supported by the agenda, and disseminating study results to educators and policymakers.

Clearinghouse

Susan Cantrell
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To support the research eﬀorts of CCLD, the clearinghouse function of the center’s website has experienced
significant growth during the past year. Increased submissions and entries have been loaded into the website
database, increasing the resources available to educators and decision makers. An array of books, periodicals,
articles, organizations, and websites have been added, each with a review of the resource and specific keywords
attached to make them readily accessible. The resources span across the age continuum and focus on various
aspects of literacy.
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EARLY CHILDHOOD
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EARLY CHILDHOOD

Early Childhood Teacher Academies

S

ince 2005, the Kentucky Department of Education (KDE) and the Collaborative Center for Literacy
Development (CCLD) have partnered to provide Early Childhood Teacher Academies across the state. These
graduate-level academies were designed to improve language, literacy, and early mathematics practices
for children in Kentucky state preschool (e.g., public preschool, special education) and Head Start settings.
Expanding on this work, KDE and CCLD oﬀered a pilot undergraduate academy at the University of Kentucky
(UK) in Spring 2008. The targeted emphasis for this undergraduate academy was on early language and literacy
development for children ages birth to five.
Through a Request for Proposals (RFP) process, eight sites were selected to host an undergraduate, graduate,
or combined teacher academy. A combined academy served professionals at both undergraduate and graduate
levels. The academies are model sites for working collaboratively. Each academy established partnerships among
a community college or university, Regional Training Center (RTC), or Child Care Resource and Referral Agency.
The following sites were awarded grant funding to host an academy:
• Northern Kentucky University, Anderson County RTC, and Comprehensive Community Child Care (4Cs)
– Undergraduate
• Henderson Community College and Calloway County RTC – Undergraduate
• Western Kentucky University and Simpson County RTC – Graduate
• Morehead State University and Ashland Independent RTC – Undergraduate/Graduate
• Owensboro Community College and Calloway County RTC – Undergraduate
• University of Kentucky and Anderson County RTC – Graduate
• Murray State University and Calloway County RTC – Undergraduate/Graduate
• University of Kentucky and Child Care Council of Kentucky – Undergraduate
The academies had varying designs and delivery methods to meet the diverse needs of their participants. For
example, one site had monthly sessions over the course of a semester, while another site held their sessions
every day for a weeklong summer institute. The ECTA curriculum provided a consistent core set of knowledge
and expectations. Participants at each site engaged in a rigorous course of study and many read the text,
Helping Young Children Learn Language and Literacy by Christie C. Vukelich, James Christie, and Billie Enz. They
completed a Standards-Based Project as their capstone project.
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Panelists discuss NELP findings and pertinent applications:
Charlotte Manno, Dr. Jennifer Grisham-Brown,
Dr. Lu Young, and Denise Embry

ECTA funding supported an early childhood literacy summit. The summit was sponsored by CCLD, the Kentucky
Department of Education, KIDS NOW, and the National Center for Family Literacy, the Early Childhood Literacy
Summit took place in Lexington on May 29, 2009. Drawing upon findings from the National Early Learning Panel
(NELP) Report, the purpose of the summit was to disseminate research findings and consider how this research
applied to early childhood settings across the state. Kentucky’s First Lady Jane Beshear and Secretary of Education
and Workforce Development Helen Mountjoy brought opening remarks. Early care and education professionals
from a broad spectrum of early childhood agencies and organizations participated. Dr. Chris Lonigan (Florida
Center for Reading Research, Florida State University) and Dr. Dorothy Strickland (Rutgers University Graduate
School of Education), both NELP members, shared the theoretical and practical aspects of the report findings.
To immediately contextualize the NELP findings, a Kentucky panel composed of an administrator, A Head Start
director, and the director of a child care coalition shared their perspectives and implications for practice in their
specific contexts. Videos highlighting best practices in early literacy and language instruction were presented.
Summit participants also completed Action Plans detailing how they may integrate the NELP findings into their
communities.

Early Childhood Teacher Academies
Evaluation Summary
During Spring 2008, the Kentucky Department of Education (KDE) and the Collaborative Center for Literacy
Development (CCLD) sponsored an Early Childhood Teacher Academy operated by the University of Kentucky
(UK) and the Child Care Council of Kentucky (CCC). Participants were preschool and childcare teachers, teacher
assistants, and administrators without Bachelor-level degrees in Kentucky. The purpose of the academy was to
oﬀer professional development to these educators to improve language and literacy classroom practices for
children from birth to age five in Kentucky. The evaluation was led by UK professor, Dr. Kristin Missall. The goals
of the undergraduate academy were two-fold:
•
•

for participants to increase knowledge and application of literacy and language-based activities and
strategies in the classroom
for participants to move into Bachelor-level early childhood training programs

Fifteen participants were surveyed and interviewed regarding their Academy learning and experiences. Items
on the survey were rated on a scale from 1 (no change in knowledge) to 5 (significant change in knowledge).
Participants reported gaining a great amount of new knowledge (Figure1).
Figure 1. Teacher Rating of Knowledge Change

“This is an excellent
opportunity for
early childhood
professionals.
Well planned and
executed. A wealth
of knowledge and
a diﬀerent way of
looking at things.
Every early childhood
professional should
attend. This was
an eye opening
experience, and my
lead teacher and
I cannot wait to
go back and aﬀect
change that will
impact our students’
learning experience.”
- ECTA participant,
Anderson Academy
“Motivation was
outstanding.
Trainer’s attitude/
involvement was
wonderful. Content
was meaningful
and user friendly.
The information
was supportive
of preschool
instructional
appropriate
practices!
Wonderfulmeaningfulexperience. Thank
you so much!”
- ECTA participant,
Calloway Academy

These findings indicate that early childhood educators benefit from extended professional development. In
addition, findings indicate the need to expect and respond to early childhood educators’ diverse educational
backgrounds and goals.
Four participants were currently pursuing an undergraduate degree, and six students indicated they would
enroll in a Bachelor’s program after the Academy. Five participants indicated no immediate interest in obtaining
a Bachelor’s degree. The full evaluation report for this pilot project may be found at www.kentuckyliteracy.org.
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ELEMENTARY
Mission
The mission of the
Reading Recovery®
University Training
Center is to
maintain the quality
and integrity of
Reading Recovery
as it continues to
grow and build an
early intervention
foundation for the
children of Kentucky.

Reading Recovery® in Kentucky

R

eading Recovery® is an intense, short-term, early intervention designed to support classroom instruction
for struggling, young literacy learners in the first grade. Students receive daily 30-minute lessons taught
by a highly-trained teacher as a supplement to comprehensive classroom literacy instruction for 12-20
weeks.
The goal of Reading Recovery is to assist the lowest literacy learners to become independent readers and writers.
This supplemental instruction continues until students can function independently within the average reading
range of their peers. Figure 1 shows the number of students who were successful and discontinued from the
intervention program, and students who were recommended for further instructional support.
Figure 1. Intervention Status of Reading Recovery Children with Complete Interventions:
University of of Kentucky, 2008-2009
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During the 2008-2009 school year, intervention services were provided by 375 Reading Recovery teachers and 21
Reading Recovery Teacher Leaders to 3,161 first-grade children in 272 schools within 84 school districts.
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The Reading Recovery Training Center has a strong focus on advocacy. First Lady Jane Beshear and Senator Dan
Kelly observed a Reading Recovery lesson at Hearn Elementary School in Frankfort. Later that year, Mrs. Beshear
observed a Reading Recovery lesson and small groups in Louisville. During the lean budget year of 2008-2009,
Governor Steve Beshear and Mrs. Beshear supported the literacy eﬀorts of Read to Achieve (RTA), a state-funded
early reading initiative focused on interventions. Reading Recovery is one of the most widely used programs in
RTA, and it has helped hundreds of young struggling literacy learners. In May 2009, Lieutenant Governor Dan
Mongiardo observed a Reading Recovery lesson in Hazard at the Kentucky Valley Educational Cooperative. During
the Reading Recovery Teacher Leader Institute held in Washington, D.C. in June 2009, a Kentucky cohort of 34
education representatives visited United States Congressmen and Senator Mitch McConnell and their legislative
staﬀ to advocate for struggling young readers.
Additionally, over the course of the year, Reading Recovery has gained greater prominence in the research
community. The United States Department of Education and the Institute of Education Sciences released an

independent review of research findings on Reading Recovery. This rigorous review published in March 2007 by
the What Works Clearinghouse (WWC) confirmed the scientific basis of Reading Recovery and its positive eﬀects
on children’s reading. Of all beginning reading interventions reviewed, only Reading Recovery was judged to
have significant research evidence in all four domains studied: alphabetics, fluency, comprehension, and general
reading achievement. Reading Recovery achieved the highest rating possible for research evidence relating to
its eﬀects on alphabetics skills and general reading achievement, and the second-highest rating for its eﬀects on
fluency and comprehension.
The What Works Clearinghouse (WWC) released an updated report of research in December 2008. At the end
of this second-round review, Reading Recovery remained the only beginning reading program to receive high
ratings across all four domains evaluated. Reading Recovery ranked first in general reading achievement. WWC’s
authoritative and independent assessment confirmed that Reading Recovery is an eﬀective intervention based
on scientific evidence. The report is available online at http://ies.ed.gov/ncee/wwc/reports/beginning_reading/
reading_recovery/. Abstracts of some Reading Recovery studies included in the WWC report are available in the
research section of the Reading Recovery Council of North America website at www.readingrecovery.org.
Recent studies outlining the eﬀectiveness of Reading Recovery as an intervention include:
• Dougherty Stahl, K. A. (2008). The eﬀects of three instructional methods on the reading
comprehension and content acquisition of novice readers. Journal of Literacy Research, 40, (3),
359–393.
• Florida Center for Reading Research: Reading Recovery. (June 19, 2008).
http://fcrr.org/FCRRReports/PDF/Reading_Recovery.pdf
• Schmitt, M. C., Askew, B. J., Fountas, I. C., Lyons, C. A., & Pinnell, G. S. (2005). Changing futures: The
influence of Reading Recovery in the United States. Worthington, OH: Reading Recovery Council of
North America.
• D’Agostino, J. V., & Murphy, J. A. (2004). A meta-analysis of Reading Recovery in United States schools.
Educational Evaluation and Policy Analysis, 26(1), 23–38.

“The First Lady
[Beshear] was so
impressed with the
[behind-the-glass]
lesson and Reading
Recovery that she
has since placed
Reading Recovery on
top of her personal
list of initiatives that
she supports!”
- RR Teacher ,
Franklin County

“The beneficiaries of
all this great work
are the children.”
-RR Teacher Leader,
Bullitt County

The Reading Recovery University Training Center will be establishing a Comprehensive Intervention Model for
Kentucky, led by certified trainers Dr. Judy Embry and Lindy Harmon. Continual advocacy work will be a priority
for the personnel as they work with state and federal legislators for expansion of Reading Recovery for young,
struggling readers in the state.

CIM Training Group

Teacher Leaders visit Senator Mitch McConnell at
the Capitol during the Teacher Leader Institute in
Washington, D.C.
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ELEMENTARY
Mission
The mission of the
Kentucky Reading
Project is to increase
student achievement
and family
involvement in literacy
by empowering K-5
teachers to design
and implement
comprehensive,
research-based
instruction driven
by the ongoing
assessment of diverse
learners’ needs.

T

he Kentucky Reading Project (KRP) was created in 1998 as a part of the Collaborative Center for Literacy
Development (CCLD) by Senate Bill 186. KRP continues to provide high-quality, intensive professional
development on eﬀective models of reading instruction and intervention for public elementary (K-5)
teachers. In the past ten years, KRP has trained 2,579 teachers, representing 159 districts and 519 schools.
University literacy faculty members at each of the eight public universities teach the yearlong graduate course,
which has a common, comprehensive literacy curriculum comprised of:
•
•
•
•
•
•
•
•
•
•
•

Theory and research
Equity and diversity
Supporting struggling readers
Phonemic awareness, phonics, word recognition, and fluency
Comprehension strategies
Reading and writing connections
Reading and writing across the curriculum
Assessment to guide instruction
Design and management of instruction
Family involvement
State content standards

KRP addresses the Kentucky Department of Education (KDE) Experienced Teacher Standards within the
parameters of the project. During the summer institute, teachers in KRP develop a Literacy Action Plan (LAP)
that they will implement during the school year in their classrooms. They begin by analyzing assessment data
from multiple sources to determine the priority areas of need in their schools (Standard 5). Based on this data,
teachers set goals and objectives for the next year. Then they design and plan instruction using research-based
strategies that address the diverse needs of all students in their classrooms (Standard 2). As they implement
these strategies during the year, they are continually monitoring the progress of their students and determining
if their objectives have been met (Standards 4 & 5). The LAP also includes a family literacy component that
involves the family in the students’ literacy instruction, emphasizing how essential the home-school connection
is to student success (Standard 8). As well, teachers in KRP write a reflection paper as a requirement of the
course. They must show evidence of their professional growth and the changes they have made in their literacy
instruction. They also document the eﬀectiveness of the instructional strategies used in their LAP (Standards 7
& 9).
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KRP’s three-year strategic plan goals and objectives respond to the needs of participants and ensure that
the mission of KRP is achieved. To meet the goal of systematically reviewing and refining the curriculum, KRP
directors have continued to work with National Center for Family Literacy (NCFL) personnel to incorporate family
involvement in literacy more intentionally into the curriculum.
To meet the goal of increasing participation in under-represented and under-served districts, KRP has served
Floyd, Harlan, Laurel, and Whitley Counties, in addition to the eight university sites. An online KRP has been
developed as a part of the outreach eﬀorts.
Another goal of the three-year KRP strategic plan was to support and strengthen professional collegiality,
growth, and commitment of KRP leadership. An alumni event, featuring children’s author Ruth White, was held
at Morehead State University (MSU) in September 2008, for former MSU KRP participants.
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The Share Fair, KRP’s 2009 culminating event, brought together 183 participants to share best practices in literacy
instruction. Special book collections were donated to Cumberland Elementary (Harlan County) and Louisa East
Elementary (Lawrence County) by former CCLD executive director, Nawanna Privett, in honor of KRP directors,

Dr. Lynne Smith (Northern Kentucky University) and Dr. Melinda Willis (Morehead State University), who brought
the project to these two schools.

ary book collection
Library
collection grant recipients: ((left) Sheila Hall
Hall, Principal of Cumberland
Elementary with Region 8-NKU KRP Director Lynne Smith and (right) Debra Hixson,
Principal of Louisa East Elementary with MSU KRP Director Melinda Willis

Kentucky Reading Project
Evaluation Summary
A research team from Western Kentucky University, led by Dr. Sherry Powers, has conducted a study of the
Kentucky Reading Project’s (KRP) eﬀectiveness as a professional development model. Members of the evaluation
team include Dr. Tony Norman, Dr. Angela Cox, and Cassie Zippay.
The evaluation focus examines the impact of KRP on literacy instruction and student learning. Two questions
guided the research:
• What eﬀect does participation in the KRP have on teachers’ eﬃcacy, beliefs about literacy instruction
and multicultural education, and literacy instruction?
• What eﬀect does teacher participation in the KRP have on students’ reading achievement?
Data analysis for the study is underway. A report of the research findings will be available in October 2009 on the
Collaborative Center for Literacy Development website (www.kentuckyliteracy.org).

“My professional
development
experience with KRP
changed the way I
feel [about] and teach
literacy. The students
that I have taught
since that experience
received a much better
education. I rank it as
the #1 professional
development
experience in my 10
years of education.”
- KRP Teacher

“They are a light
that came into our
mountains . They
came to us. I only wish
every single teacher
in our state could
participate.”
- Principal,
Cumberland
Elementary

“I came away
knowing many ways
to address students
and their many
diﬀerent needs in
reading. The students’
work, attitudes, and
assessments are
proof enough for me
that this program is
great! Not only does
the teacher gain
the knowledge, the
student does as well great combination.”
- KRP Teacher,
Region 8

KRP Directors, Teacher Leaders, Reading First Coaches, and CCLD personnel
17

ELEMENTARY
Kentucky
Reading
First

Evaluation Summary 2008-2009

K

entucky’s 72 Reading First (RF) schools have completed Year 5 of Reading First implementation. This initiative
continues to focus on improving reading instruction and achievement for over 18,000 K-3 students. The
Collaborative Center for Literacy Development (CCLD) serves as the outside evaluator, led by Dr. Paige
Carney. Objectives of the study examine the eﬀectiveness of Kentucky’s Reading First program implementation,
analyze reading achievement gains of students, and recognize Reading First’s impact on reducing the numbers
of students reading below grade level.

Summary of Findings
In eight Reading First longitudinal schools, data revealed that out of the five reading components, comprehension
showed the highest percentage of instructional implementation. Figure 1 displays observations of the five
components from Spring 2006 to Spring 2009. This line graph depicts the percentage of classrooms with
moderate or extensive evidence of each of the five reading components. Overall, the patterns of instructional
implementation of each component illustrate an increase from Spring 2006 to Spring 2009.
Figure 1. Five Components of Reading at Longitudinal Schools 2006-2009

Based on observations, 100% of the classrooms studied had extensive evidence of reading resources and
materials. Evaluators observed 84% or more teachers implementing explicit and systematic instruction, studentteacher interactions, student engagement, and higher-level questioning at the moderate and extensive levels
(an increase from 75% the previous year). During the instructional core reading block, 70% or more teachers
stated lesson objectives, modeled lesson concepts, provided guided practice, and initiated eﬀective transitions.
However, observers discovered limited opportunities for students to engage in diﬀerent types of reading (e.g.,
shared, choral, readers’ theater) for extended time periods.
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According to teacher questionnaires, the top two reading practices utilized most often during whole group
instruction were shared reading and read alouds. In contrast, during small group instruction, reading practices
utilized most often were guided reading and partner/paired reading. Additional responses found 82% of teachers
indicated school coaches provided extensive support, and 95% of teachers required students to read at home.
The majority of school coaches and principals reported their teachers were implementing “best practices”
during reading instruction and have moved students from the strategic to the benchmark reading level.
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Principals agreed that significant and positive changes have occurred in teachers’ ability to utilize data to plan for
instruction, facilitate continuous progress monitoring, and provide individualized instruction to meet students’
needs. Additionally, principals indicated these changes have occurred due to teachers’ participation in on-going
professional development and through the support, planning, and instructional modeling conducted by school
coaches. Moreover, principals stated they supported teachers by monitoring and observing classroom reading
instruction, attending literacy team meetings, and demonstrating a positive attitude toward the Reading First
initiative.
Of the students interviewed, 82% considered themselves great readers, 88% believed reading lessons and/or
their teachers have helped them “a lot” to become better readers, and 100% enjoyed stories their teachers read
to them. Figure 2 indicates the percentage of students who scored at the 50th percentile or higher in all 72 RF
schools from Winter 2004 through Winter 2008. Figure 2 also indicates an overall increase of approximately 20%
for the five-year evaluation period.
Figure 2. Reading First GRADE Data Winter 2004-Winter2008

Program recommendations are listed in the full report that may be viewed at www.kentuckyliteracy.org.

Year 6 Proposed Study
The 2009-2010 summative study focuses on describing the success stories of Reading First in Kentucky. More
specifically, the study will analyze how schools identified as low performing based on GRADE reading achievement
scores transformed into high-performing literacy schools. Quantitative and qualitative data collected in these
identified high-performing schools will be analyzed. Characteristics that research has determined distinguish
high-performing schools will serve as a framework during the analysis process, as follows:
•
•
•
•
•
•
•
•
•
•

A clear and shared schoolwide literacy focus
Positive belief and teacher dedication
Eﬀective school leadership
High levels of collaboration and communication
Research-based instruction and continuous assessment practices
Data utilization and analysis and progress monitoring
Focused, school-embedded professional development
A supportive learning environment with literacy resources
Support system for schoolwide improvement (faculty, staﬀ, district, and state-level leaders)
High levels of family and community engagement in schools

The study will not be limited to these ten change characteristics. Emerging characteristics and themes will be
presented in the final study.
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ELEMENTARY
Evaluation Summary

A

n evaluation study, led by George McCormick and Dr. Elizabeth Rightmyer, examined student achievement
in 330 schools that received grant funds as part of the Read to Achieve (RTA) program. In RTA schools,
10,284 students were served by an RTA intervention teacher.

Using the Group Reading Assessment and Diagnostic Evaluation (GRADE), researchers determined that students
at all primary grade levels who participated in RTA demonstrated gains in reading from fall to spring. A majority of
RTA students scored in stanines 1, 2, and 3 in the fall of the year. Across the 2007-2008 school year, slightly more
than 66% of these students moved from the struggling reader category into stanines 4 and above (see Figure 1),
indicating that these students were no longer classified as struggling after receiving reading intervention. These
students’ reading achievement was average (stanines 4, 5, and 6) or above average (stanines 7, 8, and 9) for
their grade level after participating in RTA.
Figure 1. Numbers of RTA Students Scoring in Stanines 1, 2, & 3
During the Fall and Spring of the 2007-2008 School Year

RTA students made greater gains on average than non-RTA students in every disaggregated group, including:
students with disabilities, students with low socioeconomic backgrounds, students from diverse ethnic
backgrounds, students who are migrant, and students of both genders. However, even though they made strong
gains, an achievement gap persists among underrepresented groups served in RTA interventions.
Based on these findings, researchers recommend that policy makers continue to expand RTA so that all students
who qualify for RTA services can benefit. In addition, researchers recommend a future in-depth research
study of achievement discrepancies between students from lower socio-economic status and some ethnic
backgrounds.
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Read to Achieve – Study 2
Evaluation Summary
The Eﬀectiveness of Culturally Responsive Instruction
with Primary-Grade Struggling Readers

T

he Read to Achieve (RTA) program (2005-2008) provided intensive intervention to struggling readers in
Kentucky school primary grades. The Collaborative Center for Literacy Development (CCLD) studied the
eﬀectiveness of RTA and found that approximately two-thirds of the participants made enough progress
in reading to move out of the intervention category. Culturally or linguistically diverse struggling readers (i.e.,
African-American, Hispanic, English Language Learners, or served by the federal free/reduced lunch program)
did not gain to the same extent from RTA intervention services as did students from majority groups. Thus, CCLD
commissioned a study, led by Dr. Elizabeth Rightmyer, to investigate the following question: What classroom
characteristics improve reading achievement of underrepresented struggling readers?
The Culturally Responsive Instruction Observation Protocol (CRIOP) which was developed, field tested, and
externally reviewed in 2007-2008, served as the analytic tool for the study. Twenty-nine (29) primary and
intervention teachers from four diverse RTA schools were observed three times each during 2008-2009, and
field notes were analyzed to ascertain the level of culturally responsive instruction (CRI). Eight “pillars” of CRI
were rated as follows:
•
•
•
•
•
•
•
•

classroom assessment
instruction
curriculum
climate
teacher disposition
instructional discourse pattern
teacher’s sociocultural perspective
family involvement/collaboration

Holistic scores based on a Likert scale (4 = The classroom was consistently characterized by culturally responsive
features; 0 = The classroom was never characterized by culturally responsive features) were assigned to each of
the eight CRI pillars. The mean CRI score for each teacher (across the three observations) and each pillar (across
all the teachers rated) were calculated (Figure 1).
Figure 1. CRIOP Scores for the Target Classrooms

Levels of CRI in these 29 diverse classrooms were generally low. Teacher disposition, classroom climate, and
instruction were found to be “occasionally” culturally responsive; assessment, curriculum, and instructional
discourse were “rarely” culturally responsive. The mean CRI score for all teachers was 1.20 (rarely characterized
by CRI), with 15 teachers below the mean; only eight teachers were observed to “occasionally” use CRI.
These data suggest the lack of culturally responsive instruction in RTA schools may contribute to gaps in
achievement among groups of students in Read to Achieve. As 2008-2009 reading test data becomes available,
further analysis will focus on the relationship between classrooms with higher and lower CRI and RTA student
achievement.
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MIDDLE & HIGH
Mission
The mission of the
Adolescent Literacy
Coaching Project
is to develop a
statewide cadre
(network) of literacy
coaches to support
teachers in grades
4-12 by enhancing
content area literacy
instruction and
practice to promote
student literacy
proficiency.

Adolescent Literacy Coaching Project

T

he Adolescent Literacy Coaching Project (ALCP) is a professional development initiative oﬀered by the
Collaborative Center for Literacy Development (CCLD) in cooperation with the Kentucky Department of
Education. House Bill 93 (2005) provided funds for four years to train reading and mathematics coaches.
ALCP developed and implemented a professional development model for literacy coaching strategies to support
teachers in Grades 4-12 in content area literacy. The foundation of the two-year experience is the International
Reading Association publication, Standards for Middle and High School Literacy Coaches (2006). Training for
Literacy Coaches included:
• Two-year professional development for the literacy coaches
• Strategies for providing professional development in their schools and districts
• Strategies for building capacity at the school level through the development of a literacy team and
schoolwide literacy plan
• Up to 12 graduate hours during the two-year project
• Professional development provided by literacy faculty at one of the eight state public universities
• Rigorous course of study to develop an action research project aimed at improving student literacy
achievement
Many of the coaches led action research projects focused on improving student achievement. Sample topics
included instructional practice, professional learning communities, and narrowing achievement gaps. A listing
of the action research projects may be found on the CCLD website (www.kentuckyliteracy.org). Due to budget
constraints, no new cadres were recruited during the 2008-2009 academic school year.
As part of ALCP, CCLD created an Adolescent Literacy Toolkit. Each toolkit contains research-based resources and
practical guides for implementing literacy in the content areas at the school level. In March 2009, 557 toolkits
were sent to middle, high, and alternative schools across the state. The toolkits demonstrate CCLD’s commitment
to providing research-based resources to Kentucky educators. All toolkit contents, except the book, will be made
available on the CCLD website. A new partnership was formed with the Central Kentucky Special Education
Cooperative (CKSEC) for an implementation pilot. The pilot provided a professional development experience, led
by Lisa Shaw King, based on the content of the toolkit as a primary component. School literacy teams convened
throughout the year to develop strategies for use of the resources available.
Two national reports were released in the spring, highlighting the contributions of CCLD and ALCP to the broader
educational community:
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• The Regional Educational Laboratory (REL) at Education Development Center’s April 2009 Issues and
Answers report (April 2009) — Five states’ eﬀorts to improve adolescent literacy
• The National Association of State Boards of Education policy report (2009) — State Action to Improve
Adolescent Literacy: Results from NASBE's State Adolescent Literacy Network
ALCP activity will highlight some specific projects in the upcoming year that will produce some useful
resources for educators. CCLD is collaborating with the Kentucky Center for Mathematics to develop a white
paper detailing research on coaching. In Fall 2009, a series of webinar broadcasts will be available to provide
professional development sessions for eﬀectively implementing the resources in the Adolescent Literacy
Toolkit. The webinars will be archived and available for free download from the CCLD website during the 20092010 academic school year.

Adolescent Literacy Coaching Project
Year 3 Evaluation Summary

T

he research plan for Year 3 of the Adolescent Literacy Coaching Project (ALCP) evaluation, led by Dr. Patricia
J. Kannapel, was formulated following a research forum in Fall 2008. The research forum included external
researchers, Collaborative Center for Literacy Development (CCLD) staﬀ, and Kentucky Department of
Education staﬀ. Based on feedback gathered at the forum, Year 3 evaluation focused on two broad questions: (1)
What impact did the ALCP preparation and support program have on coaches who completed the program? and
(2) What impact did ALCP coaches have on their schools, teacher practice, and student behavior, attitudes, and
learning? Data on these questions were gathered through surveys of ALCP participants, site visits, interviews,
and document reviews. Some site visits and interviews could not be scheduled until late in the school year;
therefore data analysis is still underway.
Based on preliminary research data, after three years of ALCP, 54% of Cadre 1 participants and 92% of ongoing
Cadre 2 participants have continued as literacy or instructional coaches or have advanced to positions that utilize
skills gained through ALCP. These diﬀerential findings suggest it may be diﬃcult to maintain the momentum for
literacy coaching once participants complete the program.
For participants still serving as literacy coaches, at least three distinct coaching models were evident as
follows:
1. Coaches have primary responsibility for overseeing a structured reading program adopted by the
school or district.
2. Coaches’ work is directed toward helping teachers implement goals and activities in the school
improvement plan.
3. Coaches serve more than one school and determine the direction of work in consultation with the
principal at each school.
While the data have not been fully analyzed, it appears that approaches one and two enable the coach to have
a greater schoolwide impact than the third approach.

Full-time ALCP literacy coaches focus on helping teachers of all content areas incorporate literacy strategies into
regular classroom instruction. In this way, coaches may potentially impact all students in a school. Most coaches
spend a substantial portion of their time helping teachers teach writing for the state assessment (e.g., writing
portfolio pieces, on-demand writing, and open-response questions), helping teachers incorporate strategies
for teaching content area reading and vocabulary, planning literacy activities, analyzing data to determine
instructional implications, using formative assessment strategies to monitor student progress, and accessing
materials and resources. Many teachers report they regularly implement strategies learned from the coach in
their classrooms, and that implementing these strategies contributes to improved classroom performance and
improved attitudes toward reading and writing among students.
Data still being analyzed will seek to determine the impact on a school when:
• the ALCP coach is replaced with a coach who did not participate in ALCP training
• the coach’s duties are broadened to that of “instructional coach”
• the literacy coach position is eliminated and the coach returns to the classroom
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Striving Readers
Evaluation Summary

I

n, 2006, the U. S. Department of Education awarded the Kentucky Content Literacy Consortium (KCLC) a
Striving Readers grant which provided $17.3 million to strengthen the research base in adolescent literacy.
The Collaborative Center for Literacy Development (CCLD) research team, led by Dr. Susan Cantrell, Dr. Janice
Almasi, Dr. Jan Carter, and Dr. Margaret Rintamaa, received $3.1 million over five years to study the impact of
a reading intervention program and a schoolwide literacy model on students’ reading achievement, strategy
use, and motivation. The 21 middle and high schools participating in this project are implementing two literacy
components: the Adolescent Literacy Model (ALM) and the Learning Strategies Curriculum (LSC).
As part of the KCLC, led by Danville Independent School District, CCLD worked with the University of Louisville
and the Collaborative for Teaching and Learning to improve adolescents’ literacy skills. Participating schools are
from seven rural school districts: Bullitt County Schools, Danville Independent Schools, Eminence Independent
Schools, Jessamine County Schools, Pike County Schools, Rowan County Schools, and Washington County
Schools.
The research questions that motivated the study design and analysis plan during the first two years are:
• What is the impact of the LSC on the reading achievement, strategy use, and motivation of struggling
adolescent readers?
• What is the impact of the ALM on teachers’ personal and collective eﬃcacy for literacy teaching?
During the first two years, the Striving Readers study included a rigorous experimental-control group design
in which 829 students reading two or more grades below grade level received LSC services in the intervention
reading class, and 791 students were identified for the control group. Impacts of the targeted intervention on
students were measured using the Group Reading Assessment and Diagnostic Evaluation (GRADE) and a student
motivation and strategy use survey. Data showed no impacts on students’ reading achievement in sixth or ninth
grades in this two-year time frame; however, results on the student survey indicated significant impacts for sixth
grade on students’ self-reported reading strategy use and significant impacts for both sixth- and ninth-grade
students in the area of reading motivation. Figures 1-3 illustrate these results:
Figure 1. Student Outcomes:
HLM Spring Estimates Reading Achievement
(GRADE Growth Scale Values)
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Figure 2. Student Outcomes:
HLM Spring Estimates Strategy Use

* denotes statistically significant diﬀerences (p< .05)

Figure 3. Student Outcomes:
HLM Spring Estimates Motivation

* denotes statistically significant diﬀerences (p< .05)
To evaluate the impact of the schoolwide ALM model, all content teachers in Striving Readers schools and
teachers in matched schools (11 schools in Year One and 8 in Year Two) completed a teacher eﬃcacy survey at
the start of the project, at the end of Year One, and at the end of Year Two. Statistical test (ANOVA) procedures
indicated that, while there was no significant diﬀerence over time and between treatment groups, there was
a significant interaction between time and treatment conditions. This indicates that Striving Readers teachers
started with lower personal and collective eﬃcacy than the teachers at the matched schools, and ended with
higher levels of eﬃcacy. In addition, there is some evidence that collective eﬃcacy at matched schools decreased
over time.
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The Striving Readers grant is scheduled to continue through the 2009-2010 school year, with the final evaluation
report to be completed by December 2010. As data are collected for each year of the evaluation, the ability to
detect significant diﬀerences among treatment and control groups will increase, and results may be helpful for
other school districts making decisions about literacy programs.
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ADULTHOOD
Kentucky Adult Education
Mission
The mission of Adult
Literacy Education
in the Collaborative
Center for Literacy
Development
(CCLD) is to
promote literacy
and professional
development
among those
serving adult
learners.

T

he Collaborative Center for Literacy Development (CCLD) is contracted by Kentucky Adult Education (KYAE)
to improve teacher quality in adult literacy education through eﬀective professional development and
research. CCLD strives to create professional learning communities among adult educators where they can
receive information and skills in adult literacy instruction based on current research and best practices in the
field. The professional learning communities provide adult educators opportunities to identify, share, apply, and
reflect on best practices through workshops, online learning, and university courses.
During 2008-2009, CCLD developed and delivered a series of workshops to address the knowledge and skills that
adult literacy instructors need to deliver eﬀective literacy instruction to adults. Workshop instructors were from
the National Center for Family Literacy (NCFL), the Kentucky Community and Technical College System (KCTCS),
and the eight state public universities.
The following outlines a description of CCLD’s workshop series which served as the framework for professional
development for adult educators. Approximately 250 adult educators attended literacy workshops that provided
specific, targeted training. Quotes from participants are included after the descriptions.

Foundations in Reading and Writing Instruction
Participants explored the latest research-based strategies in teaching adults reading and writing at all levels of
learning. The workshop provided foundational knowledge and skills in five components of reading, the writing
process, and informal and formal assessment. Participants completed an on-the-job application assignment to
transfer classroom knowledge and skills to the workplace.

Reading Diagnostics
The workshop provided an instructional approach for assisting adult educators in eﬀectively targeting strategies
for addressing the reading needs of their students. Participants were introduced to tools that provided them with
more information than the TABE in assessing students’ reading needs. They were given practice with the Adult
Reading Diagnostic Inventory and the Assessment Strategies and Reading Profile tools found on the National
Institute for Literacy website.
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Instructional Strategies for the Struggling Reader
The workshop built upon the Foundations in Reading and Writing Instruction and Reading Diagnostics workshops,
and focused on the literacy needs of adult learners whose TABE assessment scores fell between 4.0 and 8.9.
Participants received an in-depth understanding of the struggling reader, as well as research-based, hands-on
practical strategies in the components of reading instruction, with emphasis on vocabulary and comprehension
strategies. Participants reviewed barriers and solutions in delivering instruction with an adult population.
Primarily, the workshop included modeling, guided practice, on-the-job application strategies, and discussion
and sharing of tools, resources, and lesson plans.
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Based on the National Writing Project, the goal of the Writing Institute was to improve writing instruction with
and for adult learners. The institute focused on writing techniques for beginning to advanced writers with
an emphasis on the struggling writer. Participants learned how to modify and adapt their writing instruction
and enhance the writing proficiency of their students. Adult educators learned strategies for building on their
students’ interests to improve overall writing abilities.

READ KY

R

EAD KY is a statewide adult literacy pilot study aimed at improving the literacy proficiencies of adult learners
who struggle to read. READ KY is an acronym for Read, Empower, Achieve, and Dream for Kentucky. READ
KY utilizes reading software programs and provides intervention services for adult learners reading at or
below the fifth-grade level in non-traditional settings honoring the students’ privacy and anonymity. In the 20082009 year, six pilot sites provided support in the following counties: Daviess, Hart, Jeﬀerson, Laurel, McCracken,
and Warren. Among the several objectives of the project, the pilot study intends to identify the most eﬀective
strategies for retention and recruitment for this adult population.
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READ KY
Evaluation Summary

T

he second year of READ KY’s three-year pilot project was implemented in 2008-2009. Research was
conducted by Dr. Beth Goldstein and Dr. Eric Reed of the University of Kentucky. Six READ KY pilot programs
are distributed across the Commonwealth (1 metropolitan, 3 urban, and 2 rural) and operate ten reading
learning sites. The pilot programs are variously linked to, or independent of, existing Kentucky Adult Education
(KYAE) programs and local higher education institutions. Sites are operated in classroom settings, computer labs,
reading cafes, public housing community centers, and shopping strips. The project evaluation focused on: 1)
diﬀerent instructional delivery models; 2) features of reading software packages that lead to improved reading
levels; 3) staﬀ and site requirements; 4) recruitment, enrollment, and retention of adult learners; and 5) learning
outcomes of the adults enrolled.
Diﬀerent instructional delivery methods
The technology-centered approach of READ KY proved compelling for many participants. Students valued learning
computer skills while learning to read, and many preferred the privacy and individualization of progress allowed
through working on a computer. Learning gains occurred in both instructor-led and facilitator-led models, but
gains were significantly stronger in the instructor-supported model. Students attended more frequently and for
more weeks in the instructor-assisted model, which contributed to the greater learning outcome gains in this
model. Students who made gains averaged two visits, while those who did not make gains averaged one visit
per week. The piloted software and instructional models showed the best success with adults who entered the
program with some basic knowledge of phonics.
Software features
To date, four reading software packages have been piloted. Key features required to support increases in adult
learner reading skills include:
•
•
•
•
•
•

integration of all four literacy components
introduction of comprehension skills-building early in the sequence of lessons
variety of exercises and activities
multiple means to learn a given concept
visual clarity
a voice component that is clear and dialect appropriate

The study suggests the instructional materials must be adult-centric in content and visuals, using subject matter
of interest to adults across a variety of daily-living and academic topics. It must be easy to use, with simple and
clear ways to change screens, move through the program, save material for later use, enter, and exit. For this
software technology to be usable without additional instructor support, it must also provide learners with clear
feedback on what is being mastered, alternative explanations of what is not being mastered, and encouragement
to sustain learner motivation. None of the piloted software packages oﬀer a touch-screen option; evaluators
contend this would assist learners at the lowest literacy levels with little or no keyboard skills.
Staﬀ profile and site requirements
Staﬀ should have a basic understanding of adult learning. This is necessary in order to know how to recruit, retain
and motivate adult learners who have had negative experiences with learning to read in years past. Staﬀ must
also have basic knowledge of how to teach reading, as the software packages do not appear to have stand-alone
capacity. For example, the reading software packages require staﬀ to set individualized learning programs from
among the unit and lesson options and/or to help students resolve conceptual, skill, and technical problems
they encounter.
The study has found certain features contribute significantly to learner retention for skills improvement.
Learners must be able to reach the sites easily. Sites should be near learners’ homes or workplaces, or should
be conveniently accessible by public transportation. Alternatively, some pilot programs are successfully using
portable hardware in laptops to serve clusters of adults who are themselves not mobile. Within the site, a
combination of individualized computer workstations and group learning spaces provides delivery flexibility.
Program operating hours should at least oﬀer a sample of daytime and evening times and potentially be
32

seasonally flexible. Programs also benefited from close working relations with other adult learning services,
education programs, and social services.
Recruitment, enrollment, and retention
During the 2008-2009 year, 365 participants were enrolled. This population included individuals who have
participated in prior adult education programs (41%), who have a known learning disability (31%), and who
received special education services during their formal education (48%). Employment status depicted 74% of
the READ KY participants were unemployed.
The second year of the pilot saw a decrease in retention as the programs competed with economic and climactic
challenges for the adults’ attention. Supports, such as transportation vouchers and staﬀ acknowledgement of
learning gains, contributed to retention. Collaboration with community partners and existing adult education
programs benefited recruitment of students and retention through provision of corollary services.
Learning Outcomes
From August 2007 through May 2009, 365 adult learners enrolled in READ KY. In Year 2, the percentage of
first-time enrollees in adult education increased. Of enrolled learners who were active in the program for
five or more visits, 91% showed gains in their reading skills. Of these, 42 adults have achieved the fifth-grade
equivalent reading goal.
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Mission
The mission of the
Kentucky Literacy
Research Symposium
is to bring the
foremost thinkers
and researchers
in the field of
literacy research in
the United States
to Kentucky to
share researchbased evidence
and divergent
perspectives about
issues of national,
state, and local
importance in
literacy.

“The presentations
related to RTI were
extremely timely in
regard to planning
and implementing
the RTI initiative for
Kentucky students.”
- KLRS participant

Kentucky Literacy Research Symposium

T

he fifth annual Kentucky Literacy Research Symposium (KLRS) was held in Lexington, Kentucky, March 13-14,
2009. The event was cosponsored by the University of Kentucky College of Education Carol Lee Robertson
Endowment, the Collaborative Center for Literacy Development, and the Kentucky Reading Association. The
focus of this year’s symposium was Response to Intervention (RTI), a current “hot topic” in Kentucky’s education
system. RTI is rooted in the 2004 reauthorization of the Individuals with Disabilities Education Improvement Act
(Public Law 108-446; IDEA 2004). This legislation permits states to move from a discrepancy model of identifying
students with learning disabilities to one that enables states to identify disabled students earlier, focus on
prevention rather than remediation, and assess students in a manner that is better aligned with the curriculum.
In the fall of 2009 all schools in Kentucky will have to have RTI plans in place.
Over 175 participants from across the state assembled over the two days to collect rich information on RTI.
The normal format was altered to accommodate the topic and the response it would command. The first day’s
session, held at Spindletop Hall, had a research focus with five national researchers sharing their work related
to RTI. The second day was conducted at the Hyatt Regency and was geared toward school practitioners and
administrators as the focus was on RTI implementation. Each researcher shared strategies related to putting RTI
into action in the classroom.

Based on evaluations completed by attendees, the fifth annual Kentucky Literacy Research Symposium was well
received. Attendees provided ratings based on a 4-point scale, with ratings of 4 being excellent and ratings of 1
being poor. The mean rating of the quality of information received at the Kentucky Literacy Research Symposium
was 3.33 across all presentations. Attendees not only felt the information presented in all sessions was of high
quality, but also felt the quality of the presentations themselves were outstanding, with a mean rating of 3.20.
HIGHLIGHTS
• Dr. Barbara Marinak (Penn State University-Harrisburg) and Dr. Linda Dorn (University of Arkansas at
Little Rock) presented an overview of Response to Intervention.
• Dr. Rachel Brown (Syracuse University) focused on her research related to Transactional Strategies
Instruction, a reading intervention.
• Dr. James Collins (State University of New York at Buﬀalo) and Dr. Susan De La Paz (University of
Maryland) presented their work on writing strategies.
• The second day was geared toward school practitioners and administrators as the focus was on
implementing RTI. Each researcher shared practical ways of putting RTI into action in the classroom.
• Senator Dan Kelly (14th District) was presented with the “Friend of Literacy” Award, which is given
annually to an individual who has demonstrated a long-standing commitment to literacy and literacy
research in the Commonwealth of Kentucky.
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KLRS presenters: Dr. Barbara Marinak, Dr. Linda Dorn,
Dr. James Collins, Dr. Rachel Brown, and Dr. Susan De La Paz
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Collaborating Partners
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For more information about CCLD,
please visit our website at
www.kentuckyliteracy.org

36

CCLD is operated by the University of Kentucky College of Education

