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Carol Eades

Executive Summary

This year has been a time of achievement and transition for the Collaborative Center for Literacy Development 
(CCLD). Former Executive Director, Felicia Cumings Smith, assumed the position of Associate Commissioner, 
Office of Next-Generation Learners, at the Kentucky Department of Education in September. Earl W. Hughes 

came on board as Interim Executive Director in October. What remained ever permanent, however, was our mission 
and resolve to meet the literacy needs of Kentucky citizens by providing high-quality professional development and 
research.

Over the course of fiscal year 2009-2010, CCLD has continued its efforts to support the development of young 
Kentucky readers. Our efforts through the Early Childhood Teacher Academies have provided professional training 
in language and literacy development as we worked to improve language and literacy classroom practices for 
professionals working with children from birth to five years. Reading Recovery continues to provide vital assistance 
to struggling first-grade literacy learners. This dynamic program is accompanied by the Comprehensive Intervention 
Model that provides small group literacy interventions for struggling readers and writers. In addition, plans were 
developed for a new pilot, Literacy Lessons Designed for Individuals, to train literacy processing specialists. 

The Kentucky Reading Project (KRP) remains a vibrant force for providing outstanding professional development 
across the state. This project has worked to align its curriculum with the new common core content standards. Ever 
innovative, during the past year, KRP implemented a pilot Literacy Action Plan at two KRP sites that incorporates 
a needs assessment for teachers and more intensive reflection piece. As well, KRP has concentrated on outreach 
efforts to work with high-needs schools and districts in underserved areas of the state. 

Kentucky’s adolescent population was well served through CCLD’s rigorous literacy coaching professional development 
and provision for research-based materials and resources. For instance, CCLD’s new Improving Educator Quality 
grant began its work to support the integration of the new common core standards for mathematics, coupled with 
literacy strategies, to provide teachers with strategic professional development in this significant area.

Our collaboration with Kentucky Adult Education maintained its tradition of providing high-caliber, intensive 
professional development institutes for Kentucky’s adult literacy educators. A coaching component was introduced 
this year to supplement instructor training. CCLD’s pilot program, READ KY, continued its evaluation to identify 
relevant retention and recruitment strategies for adults reading below the fifth-grade level. The Academic Readiness 
in Reading program pilot was launched by CCLD this year, in conjunction with the University of Kentucky’s Office of 
Undergraduate Education. This program assists first-time, first-year, full-time undergraduate students to become 
proficient in college-level reading. After a successful pilot project, this program is being adopted as part of the P20 
College and Career Readiness Lab in the University of Kentucky’s College of Education.

This year’s annual report highlights CCLD’s research and evaluation work. The Kentucky Reading First, Read to 
Achieve, and Striving Readers evaluations indicate success stemming from collaborative efforts, supportive learning 
environments inclusive of literacy resources, intensive intervention systems, and other specific literacy strategies 
as described in these annual report summaries. Research has provided a sound foundation for literacy practice 
and implementation and emerging instruction. A key highlight during this year was the Kentucky Literacy Research 
Symposium. This event provided a wealth of valuable, pertinent information related to Response to Intervention. 
Participants were rewarded with presentations and discussions that will support them well as they apply research-
based strategies and information shared at the symposium. Finally, CCLD’s clearinghouse yields continuous literacy 
resources that are constantly replenished for ongoing professional development and instant resource availability.

Our work proves we can make a real difference, even in times of transition and tighter budgets. We approach the 
upcoming year with enthusiasm and eagerness to serve all Commonwealth citizens by being a strong advocate 
for literacy. CCLD is poised and ready to launch a new year of research, professional development, and initiative 
partnerships with Kentucky’s public universities and through collaborations with many others who share our mission 
to improve literacy and the lives of our state’s citizens. We invite you to join us in this noble mission.

Respectfully,

Dr. Carol Eades
Associate Director
Collaborative Center for Literacy Development 

Susan Cantrell
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MISSION
The mission of the Collaborative Center for Literacy Development (CCLD) is to promote literacy and address 
the diverse needs of all learners through professional development for Kentucky educators and research that 
informs policy and practice. 

VISION
As a dynamic leader in literacy development, we envision a future in which CCLD:

• Is a nationally renowned center dedicated to the promotion of literacy in Kentucky and beyond

• Provides a national model for professional development, research, and statewide collaboration

• Increases the literacy levels of all learners in the state while fostering a culture that values literacy

• Empowers educators to develop literacy expertise so that all learners achieve their full potential

CORE VALUES
Collaboration: We are committed to shared knowledge, expertise, and effort with diverse   
  partnerships dedicated to common goals.

Diversity: We value diversity of thought, culture, and experience and are committed to equity  
  in serving the literacy needs of a diverse society.

Empowerment: We believe in the power of literacy and lifelong learning to remove barriers and to  
  transform people’s lives.

Excellence:  We value quality programs, rigorous research, and data-driven decision making.

Integrity: We believe in honesty, openness, and accountability to ourselves and to our   
  constituents. 

Service:   We are committed to listening to educators and to responding to their needs   
  related to literacy instruction and practice.

STRATEGIC PLAN GOALS
Goal 1: To have an impact on literacy learning by being a leading literacy organization for   
 professional development, research, and resources

Goal 2:  To foster collaboration and partner networks among all stakeholders

Goal 3:  To ensure organizational stability

CCLD Advisory Committee Constituents
The Advisory Committee shares insight and provides guidance to further the work of CCLD. 

Adult Educators
Association of Kentucky Independent Colleges and 

Universities
Communities/Businesses

Community - Charities/Foundations
Community - Family/Workplace

Council on Postsecondary Education
Early Childhood

Eastern Kentucky University
Education Professional Standards Board

Kentucky Adult Education
Kentucky Community and Technical College System

Kentucky Department of Education
Kentucky Education Media (KET/KYVU)

Kentucky Reading Association

Kentucky State Legislature
Kentucky State University
Kentucky Writing Project

Morehead State University
Murray State University

National Center for Family Literacy
National Literacy Researcher
Northern Kentucky University

School Administrators - Elementary
School Administrators - Middle/High

School Administrators - Superintendents
Southern Regional Education Board

University of Kentucky
University of Louisville

Western Kentucky University

Amy Sidebottom
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Collaborative Center for Literacy Development (CCLD)
2009-2010 Budget

* Reflects a 2% Annual Budget Reduction

CCLD General Budget

Administrative Costs          $64,302
 
CCLD Research          288,164

Clearinghouse & Communications         78,540

Kentucky Reading Project
 Funding Support for 9 University Sites                    546,300

National Center for Family Literacy         40,000

Personnel Support        489,785

READ KY          437,500

*Total CCLD General Budget                        $1,944,591

*Reading Recovery                         $1,862,493 
 

CCLD Grant Funded Initiatives          

Adolescent Literacy Coaching Project (ALCP) Grant            $200,000

Academic Readiness Grant            41,157

Kentucky Adult Educators (KYAE) Grant              538,121

Reading First Evaluation Grant           67,174

Striving Readers Grant I          500,287

Striving Readers Grant II           291,481

Total CCLD Initiative Funding                         $1,638,220   

TOTAL CCLD 2009-2010 FUNDING         $5,445,304

Paul Brown
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Keith Lyons
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Early Childhood Teacher Academies

The Undergraduate and Graduate Early Childhood Teacher Academies sponsored by the Kentucky 
Department of Education and the Collaborative Center for Literacy Development were offered to preschool 
and child care teachers, teacher assistants, and administrators with varying levels of education. The goals 

of these Academies were to:

• Offer professional training in language and literacy development 
• Improve language and literacy classroom practices for children from birth to age five in Kentucky
• Encourage participants to seek bachelor’s-level training

Each of the Academies targeted an average of 14 early childhood professionals, for a total of 110 participants. 
Each Academy included at least 40 hours of direct professional development focused on child development in the 
areas of language and literacy, undergraduate or graduate credit at the partner institution for higher education, 
classroom materials, and ongoing consultation for each participant. About half of the Academies targeted 
participants seeking to start and/or obtain a bachelor’s-level degree, and the other half targeted participants 
seeking to start and/or obtain a master’s-level degree. Each of the Academies followed an organizational model 
whereby Academies were developed, marketed, and taught by professionals from a regional institution for 
higher education and an area Regional Training Center (RTC) or Child Care Council. 

The following institutions offered an Early Childhood Teacher Academy, for undergraduate, graduate, or a 
combination of both:

• Anderson County Early Childhood RTC and the University of Kentucky
• Anderson County RTC, Northern Kentucky University, and Comprehensive Community Child Care 

(4C for Children) 
• Ashland Early Childhood RTC and Morehead State University
• Calloway County Early Childhood RTC and Murray State University
• Child Care Council and the University of Kentucky 
• Henderson Community College and Calloway County Early Childhood RTC
• Simpson County Early Childhood RTC and Western Kentucky University
• Owensboro Community College and Calloway County Early Childhood RTC

EARLY CHILDHOOD

Academy participants engage in a follow-up session 
activity at Morehead State University
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Early Childhood Teacher Academies 
Evaluation Summary

As a result of a rigorous review process, eight unique Early Childhood Teacher Academies from across the 
state of Kentucky were funded for operation in 2009 by the Kentucky Department of Education (KDE) and 
the Collaborative Center for Literacy Development (CCLD). All Academy participants provided feedback 

about Academy structure, function, and impact. Approximately 20-25% of the participants from each Academy 
were identified as the lead teacher in their classroom or the teacher responsible for making instructional and 
environmental change. These teachers participated in site-based, classroom observation data collection for 
the evaluation. Because of the diversity in the timeline, structure, and function across the eight Academies, 
evaluation data were presented both aggregately and by site. 
 

End-of-Academy surveys and questionnaires showed that:

• Of all participants, 100% indicated they would recommend the Academy to their friends, suggesting that 
the Academies met the goal set forth by KDE and CCLD to offer high-quality professional development 
focused on language and literacy to positively and significantly influence participant learning.

• Of the roughly 50% of participants who responded to questions about enrolling in an undergraduate 
program, about 50% responded positively. This suggests that the Academies were extremely successful in 
reaching one of their primary goals, which was encouraging participants to seek bachelor’s-level training.

• On average, 100% of respondents indicated they gained valuable information from the Academy.
• Roughly 97% of respondents found it helpful to share ideas and information with other participants at the 

Academy and planned to contact fellow participants in the future.
• Approximately 80% of respondents indicated they had made significant changes in their classroom as 

a result of the Academy; about 85% indicated their peers and supervisors supported the changes they 
made.

Classroom observations showed that:

• Almost all Academies showed growth in all areas, based on results from the Early Language and Literacy 
Classroom Observation (ELLCO).

• Scores from four Academies indicated a statistically significant increase in scores from pre-Academy to 
end-of-Academy, suggesting strong Academy content and interaction. 

Although there were many positive outcomes from the Early Childhood Teacher Academies, instructors reported 
difficulties with recruiting participants from child care centers (e.g., lack of incentive for additional education – 
no pay increase or promotion). 

Dr. Kristin Missall (University of Iowa) evaluated the Academies individually and collectively. The full report may 
be found at www.kentuckyliteracy.org.

Winter Institute participants collaborate in a literacy event 
held at Henderson Community College
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Mission
 
The mission of the 
Reading Recovery® 
University Training 
Center is to 
maintain the quality 
and integrity of 
Reading Recovery 
as it continues to 
grow and build an 
early intervention 
foundation for the 
children of Kentucky.

 
Reading Recovery® in Kentucky

Reading Recovery® is an intense, short-term, early intervention designed to support classroom instruction 
for struggling, young literacy learners in the first grade. Students receive daily 30-minute lessons taught 
by a highly-trained teacher as a supplement to comprehensive classroom literacy instruction for 12-20 

weeks.

The goal of Reading Recovery is to assist the lowest literacy learners to become independent readers and writers. 
This supplemental instruction continues until students can function independently within the average reading 
range of their peers. Figure 1 shows the number of students who were successful and discontinued from the 
intervention program (n=2,010)  and students who were recommended for further instructional support (n=550).

The Reading Recovery Center has supported training for Teacher Leaders and teachers at the University Training 
Center and across the state this year. Training classes were held in Madison, Bourbon, and Greenup Counties, 
the Murray area, and at the Kentucky Valley Educational Cooperative. In August 2009, the Reading Recovery 
Center kicked off a statewide training initiative for 400 attendees, including all Reading Recovery Teacher 
Leaders, teachers, and administrators with the Comprehensive Intervention Model (C.I.M.) Institute. Following 
the institute, all Teacher Leaders and teachers completed a yearlong training course in C.I.M. to provide small 
group literacy interventions to struggling readers and writers.  

The Reading Recovery Training Center has a strong focus on advocacy. Kentucky Senators Robin Webb, Brandon 
Smith, and Jimmy Higdon observed Reading Recovery lessons in schools across the state. Artwork from Reading 
Recovery children was delivered to all state legislators in districts with Reading Recovery services to express 
appreciation for their continued focus on early reading intervention in Kentucky. 

At the national level, Kentucky is well represented on the board of the Reading Recovery Council of North 
America. Mary Beth Stevens serves as a Teacher Leader representative, Michelle Ligon serves as a teacher 
representative, and Lindy Harmon serves as Advocacy Committee Chair. In addition, Judy Embry, Reading 
Recovery Center Director, served as President Elect and will begin her term as President of the organization in 
July 2010. In September, Dr. Embry also received the Kentucky Reading Association’s Friend of Literacy Award for 
her dedication and service to Kentucky’s literacy learners. 

ELEMENTARY

Susan Lewis

Lindy Harmon

Judy Embry

Figure 1. Intervention Status of Reading Recovery Children with Complete Interventions:
University of Kentucky, 2009-2010
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The future of Reading Recovery in Kentucky includes a pilot program for other populations to train as literacy 
processing specialists with Literacy Lessons Designed for Individuals training beginning in Fall 2010. The process 
for setting up C.I.M. demonstration sites is underway for viewing small group literacy intervention lessons using 
the C.I.M. approach. Comprehensive Literacy Model sites will also be established to support the whole school 
model with literacy training and coaching for classroom teachers.  

Abstracts of some Reading Recovery studies included in the What Works Clearinghouse report are available in 
the research section of the Reading Recovery Council of North America website at www.readingrecovery.org.

Recent studies outlining the effectiveness of Reading Recovery as an intervention include:

• Dougherty Stahl, K. A. (2008). The effects of three instructional methods on the reading   
 comprehension and content acquisition of novice readers. Journal of Literacy Research, 40, (3), 
 359–393.
• Florida Center for Reading Research: Reading Recovery. (June 19, 2008).
 http://fcrr.org/FCRRReports/PDF/Reading_Recovery.pdf
• Schmitt, M. C., Askew, B. J., Fountas, I. C., Lyons, C. A., & Pinnell, G. S. (2005). Changing futures: The  
 influence of Reading Recovery in the United States. Worthington, OH: Reading Recovery Council of  
 North America.
• D’Agostino, J. V., & Murphy, J. A. (2004). A meta-analysis of Reading Recovery in United States schools.  
 Educational Evaluation and Policy Analysis, 26(1), 23–38.

Dr. Judy Embry, Senator Jack Westwood, 
and Teacher Leader Emily Greene display 

a Reading Recovery student’s work

Teacher Leaders gather at Spindletop Hall for 
the graduation of their two newest members, 

Carmen Amato and Emily Greene

Teacher Leaders receive instruction from 
University Teacher Leader Lindy Harmon

“The impact that 
Reading Recovery 
has made is evident 
in our data. This 
program has 
helped to level the 
playing field for 
our intervention 
students. Our 
teachers are 
pleased with the 
students’ progress 
and they appreciate 
the collaboration 
between the 
Reading Recovery 
teachers and the 
classroom teachers.” 

- Administrator, 
Shelby County 

“My son’s 
confidence level is 
amazing! He never 
wants me to help 
him with unknown 
words. I have loved 
seeing him grow 
so quickly in such a 
little time! Reading 
Recovery has made 
an impact on my son 
that I know will last 
a lifetime. Thank 
you!”

- Parent, 
Washington County

“Reading Recovery 
is an excellent 
program. I am 
proud to tell people 
that I am a Reading 
Recovery teacher. 
I am able to help 
students to become 
independent readers 
and writers. I 
feel like I make a 
difference.”

- RR Teacher, 
Perry County
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The Kentucky Reading Project (KRP) has provided high-quality, research-based professional development 
on effective models of reading instruction and intervention to public elementary (K-5) teachers across the 
state since 1999. The 2009-2010 KRP trained 173 teachers, representing 92 schools in 55 districts. Literacy 

faculty members at each of the eight public universities teach the yearlong graduate-level course which has a 
common, comprehensive literacy curriculum comprised of 11 key components:
 

• Theory and research
• Equity and diversity
• Support for struggling readers
• Phonemic awareness, phonics, word recognition, and fluency
• Comprehension strategies
• Reading and writing connections
• Reading and writing across the curriculum
• Assessment to guide instruction
• Design and management of instruction
• Family involvement
• State content standards

 
Recruiting for the KRP cadre 11 focused on the lowest-achieving schools throughout the state, addressing one of 
the mandates of Senate Bill 186, which created KRP in 1998. KRP continues to take its professional development 
in reading instruction to underserved areas of the state. In addition to the eight university KRP sites, this year a 
KRP site was conducted in Knott County, directed by Dr. Lynne Smith of Northern Kentucky University. 

Several innovative projects were implemented during the 2009-2010 KRP. As part of the coursework, all teachers 
in KRP designed a Literacy Action Plan (LAP) for their classrooms based on the literacy needs extracted from 
their school data. The LAP included goals for addressing these needs and contained measurable objectives and 
strategies for implementation. The 11 key components were also incorporated in the plan. During the 2009-
2010 KRP, a pilot LAP, developed by Mabeth Cortner and Mary Campbell, Reading First State Coaches who have 
worked with KRP for many years, was conducted at Murray State and Morehead State KRPs. This pilot LAP was 
more complex than the original model, incorporating a needs assessment that allowed participants to consider 
their own knowledge and implementation of best practices. The assessment was designed with information 
gleaned from various state standards across the country and national board standards. This new LAP assessment 
tool is very similar to the way teachers will be assessed by the state in the future. As well, a reflection component 
added to the LAP demonstrated what teachers learned in KRP.

The second new project involved the KRP at Eastern Kentucky University (EKU), where Dr. Delinda Lybrand 
served as the director. This KRP took place at Mayfield Elementary in Madison County. Working in conjunction 
with library media specialists students at EKU, KRP participants tutored Mayfield students who were part of 
a summer program to improve their reading skills. The teachers used strategies learned in KRP to work with 
individual students who were struggling with reading. Each student created a digital storybook that they shared 
with their families at a culminating parent event. The National Center for Family Literacy, which collaborates with 
KRP by providing a day of training in family involvement in literacy, also helped to prepare KRP participants for a 
parent-teacher meeting held on the last day.

Several Kentucky state legislators were invited to visit classrooms of KRP trained teachers. Representative Kelly 
Flood from the 75th district observed students in art teacher Jeffrey Hale’s classroom at Harrison Elementary in 
Fayette County. Hale infuses literacy into the arts by using children’s literature as a means to inspire his students 
to create meaningful artwork. Senator Alice Forgy Kerr from the 12th district visited the classroom of Christie 
Davis at Arlington Elementary in Fayette County. Davis demonstrated a prediction strategy learned in KRP. 

ELEMENTARY

Cary Pappas

Martha Hill

Mission
 
The mission of the 
Kentucky Reading 
Project is to increase 
student achievement 
and family 
involvement in literacy 
by empowering K-5 
teachers to design 
and implement 
comprehensive, 
research-based 
instruction driven 
by the ongoing 
assessment of diverse 
learners’ needs. 
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As Kentucky has adopted the new K-12 Common Core Content Standards, KRP directors are working to align 
the KRP curriculum with these new standards. Kentucky Department of Education consultants will assist in this 
process. KRP will continue to support ongoing professional learning around the standards and assessments, 
including Senate Bill 1 (2009). As well, teachers who have participated in KRP can provide leadership in 
implementing all new state-developed initiatives.

Kentucky Reading Project 
Evaluation Summary

Researchers from Western Kentucky University (WKU) are examining the impact of the Kentucky Reading Project 
(KRP) on teacher efficacy, beliefs, and practices. Drs. Sherry Powers, Antony Norman, and Cassie Zippay from 
WKU, along with Dr. Angela Cox from Georgetown College, are conducting studies at two KRP sites to help 
determine:  (1) What effect does KRP participation have on teachers’ efficacy, beliefs, and literacy instruction, 
including their implementation of culturally responsive literacy practices? and (2) What effect does teacher 
participation in KRP have on students’ reading achievement? 

The pool of participants originated from K-5 teachers who applied for KRP at one site. Using a non-equivalent 
control group design, teachers from nine schools were assigned to the KRP group (n=17), and teachers from five 
schools, who were placed on a waiting list for the following year’s KRP cohort and were able to provide data for 
the study (n=6), were assigned to the control group. Data were collected from pre- and post-teacher surveys, 
observations of the KRP institute, classroom observations of KRP and control group teachers, and student 
achievement data from the Test of Primary Reading Outcomes (T-PRO), a nationally-normed reading test. All 
survey and observation data were coded through the lens of the 11 KRP learning goals or themes: (1) Theory and 
Research, (2) Equity and Diversity, (3) Struggling Readers, (4) Phonemic Awareness, Phonics, Word Recognition, 
and Fluency, (5) Reading Comprehension, (6) Reading/Writing Relationship, (7) Reading and Writing Across 
the Curriculum, (8) Assessment, (9) Designing and Managing a Comprehensive Literacy Approach, (10) Family 
Involvement, and (11) State Content Standards.

Despite the small number of teachers in each group, repeated measures analyses revealed significant 
interactions between groups and survey item scores related to KRP themes 1 (Theory and Research) and 9 
(Designing and Managing a Comprehensive Literacy Approach). Participant and non-participant scores on these 
themes were not significantly different on the pretest but were significantly different on the posttest, with KRP 
participants achieving higher scores than non-participants. During the summer institute and follow-up sessions, 
observations indicated the most emphasis was placed on KRP themes 5-10. The most time was devoted to 
Reading Comprehension and Assessment, and Designing and Managing a Comprehensive Literacy Approach 
was a constant underlying theme. Classroom observations revealed emphasis on these areas in KRP classrooms 
as well. As demonstrated in Figure 1, KRP teachers implemented instruction in these areas to a greater extent 
than non-KRP teachers. 

A report of the research findings will be available in Fall 2010 at www.kentuckyliteracy.org.

“The Kentucky 
Reading Project 
has had a profound 
effect on instructional 
practices and student 
achievement. The 
experience has 
broadened the 
teachers’ instructional 
knowledge and 
strategy tool box, 
while at the same 
time enabling them 
to better diagnose 
literacy problems 
individual students 
face and create plans 
that address those 
problems. It has 
also supported our 
leadership structure 
here. KRP has created 
a cohort of teacher 
leaders here who work 
together to help guide 
our unique approach 
to literacy.”

 - Principal, 
Atkinson Academy for 
Excellence in Teaching 

and Learning

The Kentucky Reading 
Project provides 
ongoing intensive 
instruction for 
teachers resulting 
in improved literacy 
instruction for our 
students. It also 
develops instructional 
leaders who teach 
strategies to other 
colleagues in our 
professional learning 
community. It is a win-
win program.”

- Principal, 
Murray Elementary

Figure 1: Percentage of Observed Instructional Time Devoted to KRP Themes
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 Evaluation Summary 2009-2010
 

Seventy-two schools in Kentucky have implemented the Reading First (RF) initiative over the last six years. 
This initiative focused on improving reading instruction and achievement for over 18,000 K-3 students. The 
Collaborative Center for Literacy Development (CCLD) served as the outside evaluator for Kentucky’s RF 

evaluation study. During these six years, the Reading First evaluation team, led by Dr. Paige Carney (University of 
Charleston), has collected and examined qualitative data through classroom observations, interviews, surveys, 
questionnaires, and professional development institutes. Quantitative data sources included Group Reading 
Assessment and Diagnostic Evaluation (GRADE) and Dynamic Indicators of Basic Early Literacy Skills (DIBELS). 
Each year, the summary of data was submitted to the Kentucky Department of Education. 

As a culminating research event, a final study is being conducted to share Kentucky’s Reading First success story. 
This story focuses on how struggling schools transformed into high-performing literacy schools (HPS). Evaluators 
expanded the study to involve low-performing schools (LPS) and most-improved performing schools to compare 
and contrast findings from these three different identified school groups. The following research-based change 
characteristics serve as the framework for the study:  a clear and shared schoolwide literacy focus, positive belief 
and teacher dedication, effective school leadership, high levels of collaboration and communication, research-
based literacy instruction, continuous assessment practices and progress monitoring, focused professional 
development, supportive learning environments with literacy resources, support systems for schoolwide 
improvement (faculty, staff, district and state level leaders), and high levels of family and community engagement 
in schools. However, the study is not limited to these ten change characteristics, and evaluators have allowed for 
emerging change characteristics throughout the analysis process.

Figure 1 indicates the percentage of students proficient (scoring at the 50th percentile or higher) for GRADE 
from Fall 2004 to Spring 2009 for both high-performing and low-performing schools. The percentage scores for 
high-performing schools increased from 27.9 to 85 and the low-performing schools increased from 16.5 to 55.6.

ELEMENTARY
 Kentucky

Reading 
First

Figure 1. Comparison of Average GRADE Scores
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The data for this year’s study were collected and analyzed in three phases. Phase I involved analysis of data 
collected over the last six years. Phase II presently involves analyzing surveys completed by school coaches, 
teachers, principals, students, and parents. Phase III will synthesize findings from Phases I and II. 

Data from high-performing schools show extensive levels of collaboration and communication, as well as 
supportive learning environments with literacy resources. These same schools depict moderate levels of research-
based reading instruction for five reading components, positive teacher beliefs and teacher dedication, effective 
school leadership, and continuous assessment and progress-monitoring practices. Data from low-performing 
schools reveal extensive levels of supportive learning environments with literacy resources. In contrast, the 
data presented low levels of positive teacher beliefs and dedication, effective school leadership, and research-
based reading instruction for five reading components. The most-improved schools exhibited extensive levels of 
research-based reading instruction and supportive learning environments with literacy resources. Additionally, 
there were moderate levels of effective school leadership, collaboration and communication, and continuous 
assessment and progress monitoring practices.  
 
Phase II surveys provide data on the perceptions of teachers, administrators, and reading coaches in high- 
performing schools and low-performing schools. Figure 2 depicts differences between these two groups of 
schools on principals’, coaches’, and teachers’ responses for two illustrative survey items.

Preliminary data for Phases I and II reveal high-performing and most-improved schools utilize research-based 
reading instruction, employ effective school leadership, promote high levels of collaboration and communication, 
and implement continuous assessment and progress-monitoring practices. In contrast, low-performing schools 
show minimal levels of explicit and systematic instruction and positive teacher beliefs and dedication.  All three 
groups revealed they have supportive learning environments with literacy resources but minimal family and 
community engagement. Currently, Phase III data analysis is in progress, and a more in-depth report will be 
provided in Fall 2010, available at www.kentuckyliteracy.org. 

Figure 3. “Our School Has Made Significant Changes in 
Reading Instruction and Assessment Due to RF” Results

Figure 2. “Our School Needs More Family 
and Community Involvement” Results
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Evaluation Summary

In 2005, the Kentucky General Assembly passed Senate Bill 19 (SB 19), which established Read to Achieve 
(RTA), a reading diagnostic and intervention fund to improve the reading skills of struggling readers in the 
primary grades. The fund imparts renewable, two-year grants to schools, primarily to hire an intervention 

teacher who provides short-term, intensive instruction in scientifically-based reading skills to students who 
struggle with reading. The Collaborative Center for Literacy Development (CCLD) is responsible for evaluating 
the effectiveness of Read to Achieve, and as part of that evaluation, CCLD commissioned a three-year synthesis 
of results. 

Read to Achieve evaluations were conducted for three consecutive school years, and collectively, the results 
from these evaluations showed the following trends:
   

• Students who participated in RTA made strong gains in reading. 
On average, RTA students in P2, P3, and P4 (grades one through three) made more reading progress than 
expected for their age group and made greater gains than students who did not attend RTA intervention. 
Although the exact impact of RTA could not be determined, results from the first three years were 
promising in terms of RTA students’ achievement.

• A majority of students who participated in RTA were no longer “struggling” after receiving intervention 
services. 
Approximately two-thirds of the students who were considered struggling readers [i.e., who scored in the 
lowest three stanines on the Group Reading Assessment and Diagnostic Evaluation (GRADE) test in the 
fall] scored in the average or above-average range on the GRADE in the spring. 

• RTA funds were used to support a variety of different reading intervention programs. 
Each year, RTA schools chose almost 40 research-based reading intervention programs for use with their 
struggling readers. The programs used most widely were Early Success/Soar to Success, Reading Recovery, 
and Reading Mastery. 

• Students in Early Success/Soar to Success, Reading Recovery, and Reading Mastery tended to achieve 
the highest gain scores. 
Each of these three widely-used programs was successful at promoting literacy development with the RTA 
struggling readers, with students in these programs achieving higher gain scores relative to other widely-
used programs in RTA. Among these three most widely-used programs, no program achieved patterns of 
distinctly higher gain scores than another.

• RTA is beneficial for students from underrepresented groups, but achievement gaps still persist within 
the context of RTA. 
Achievement gaps between differing groups of students (except students of different genders) were 
noted at every grade level and in every year of the program. Students from underrepresented groups 
(i.e., African American students, economically disadvantaged students, students with disabilities, English 
Language Learners, migrant students) who participated in RTA achieved higher gain scores than students 
from those same groups who did not participate in RTA. However, students from underrepresented groups 
who participated in RTA had lower gain scores than RTA students who were from majority groups. 

ELEMENTARY
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• School-level geographic and socio-economic factors are not related to student progress in RTA. 
There was no significant difference between gain scores of RTA students in schools located in different 
geographic regions of Kentucky or of RTA students in schools located in urban and rural areas. Also, there 
was no significant difference at the school level between gain scores of RTA students in high-poverty 
schools and students in low-poverty schools.

• The quality of a school’s library media center program does not seem to make a difference for struggling 
readers. 
The strength of a school’s library media center program could not be attributed to higher gains for 
struggling readers in the RTA program, in that RTA schools with “medium quality” library media programs 
achieved the highest gains overall. During the first year of RTA, researchers conducted an extensive review 
of the literature on characteristics of effective library media center programs and evaluated the quality of 
library media programs in selected RTA schools. RTA students’ gain scores in reading were not related to 
the quality of the schools’ library media center programs.

• RTA does not serve all students who need reading intervention. 
Each year of the evaluation, thousands of children who scored in the lowest stanines on the GRADE were 
not identified as having received any intervention in reading. This raises concerns related to the actual 
availability of reading intervention services to all children who may need them.

Overall, RTA has ensured that many struggling primary-grade readers in Kentucky have received research-based 
instruction from highly-trained reading intervention teachers. Achievement results indicate reading progress 
among students who receive RTA services. However, the results from the first three years’ evaluations point 
to continued challenges in meeting the needs of struggling young readers in Kentucky. These challenges are 
reflected in the following recommendations for improving the RTA program:

• Expand funding to more schools. 
RTA funding helps schools address the needs of primary struggling readers through the provision of a 
highly-trained intervention teacher and the use of research-based intervention programs. Less than one-
half of all elementary schools currently receive RTA funds, and funding should be expanded to other 
schools in the state that enroll struggling primary readers.  

• Serve more students within schools. 
Many students within RTA schools scored poorly on the fall GRADE test and did not receive RTA intervention 
services. Funding to schools currently served by the RTA program should be expanded so that schools can 
hire enough highly-trained teachers to meet the needs of all struggling young readers in their schools. 

• Narrow the list of programs. 
RTA implementation should be concentrated in the use of fewer programs that can be more effectively 
evaluated. Three programs (Early Success/Soar to Success, Reading Recovery, and SRA Reading Mastery) 
were found to be effective with larger numbers of RTA students. Adopting these demonstrated programs 
more widely would have the double benefit of reaching more students with successful programs and 
setting the stage for a more powerful evaluation of RTA’s overall effectiveness.  

• Target the achievement gap. 
Future evaluations should further explore the continued achievement gaps between groups of students as 
identified in SB 19, and results of these evaluations should inform intervention practices to meet the needs 
of students from diverse backgrounds. 
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Mission
 
The mission of the 
Adolescent Literacy 
Coaching Project 
is to develop a 
statewide cadre 
(network) of literacy 
coaches to support 
teachers in grades 
4-12 by enhancing 
content area literacy 
instruction and 
practice to promote 
student literacy 
proficiency. 

 

Adolescent Literacy Coaching Project

The Adolescent Literacy Coaching Project (ALCP) is a professional development initiative that creates 
and implements highly rigorous literacy coaching strategies to teachers in grades 4-12. Teachers who 
participate in the 12 graduate hour project become literacy coaches working with full time teachers to 

incorporate literacy across all content areas. The project, funded by HB 93 (2005), provided funds for four years 
and in total, three cadres of approximately 50 coaches were trained at university sites throughout the state.

The last year of the ALCP saw a change in direction from coaching across all content areas, to focusing 
specifically on the literacy demands of mathematics. The altered focus was based on a needs survey given to 
coaches who cited mathematics as the one content area in which they needed further assistance. Dr. Patricia 
Kannapel’s three years of research on the project showed that coaches were adept at general literacy strategies 
and in implementing literacy plans in their schools to accelerate student achievement. However, further 
training was needed to refine and extend their thinking into the needs for content specific literacy. Coaches 
worked in a hybrid environment of face-to-face meetings combined with an online course to support and 
extend their learning. ALCP supported 12 coaches in an additional one-year, three graduate hour course to 
integrate literacy into mathematics for the final year.

ALCP has represented a unique and successful collaboration between the Collaborative Center for Literacy  
Development, Kentucky Department of Education, and university partners. Rigorous, job-embedded training 
for literacy coaches has been based on the International Reading Association publication, Standards for Middle 
and High School Literacy Coaches (2006). Coaches have been trained in research-based outcomes, formative 
assessment, and action research. Online group work provided support networks, created a professional 
community of learners, and allowed for shared resources. 

As reported in 2009, ALCP created and disseminated the Adolescent Literacy Toolkit to over 550 principals in 
Kentucky middle, high, and alternative schools. The Toolkit contained research-based materials and guides to 
support Kentucky educators in implementing strong literacy practices schoolwide. In support of this resource, 
five webinars were conducted throughout the year as a professional development tool, as follows: 

• Toolkit Overview: Unpacking the Adolescent Literacy Toolkit
• Infusing Technology and Literacy for the 21st Century 
• Literacy Leadership
• The Science of Literacy Integration
• Literacy and Math  

Toolkit contents and archived webinars may be viewed at www.kentuckyliteracy.org/alt.  

MIDDLE & HIGH
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Adolescent Literacy Coaching Project
Year 4 Evaluation Summary

In 2009-2010, the Collaborative Center for Literacy Development concluded its evaluation of the Adolescent 
Literacy Coaching Project (ALCP). The evaluation was led by consultant Dr. Patricia J. Kannapel. Data on four 
broad areas were gathered through interviews, observations, surveys, review of key documents, and analysis 

of state test data. 
  
A major component of the evaluation focused on literacy coach training and support. With reduced state funds 
available, ALCP offered an online course to 12 coaches and was supported by four face-to-face meetings. The 
course focused on literacy in mathematics to help literacy coaches delve more deeply into content area literacy 
in the subject area they deemed weakest, mathematics. Coaches reported they learned how to integrate literacy 
into mathematics instruction, with some desire for more face-to-face contact.

Findings related to literacy coaches’ work with teachers suggested many coaches did not work extensively with 
math teachers, primarily because their schools had math coaches, or the literacy coaches were assigned other 
responsibilities. Most coaches performed a combination of one-on-one work with teachers, facilitated team 
or department meetings, coordinated assessment activities, provided professional development, coordinated 
schoolwide literacy activities, and worked directly with students. Coaches focused primarily on shared “generic” 
literacy activities that could be used across content areas. 

Literacy coaches were credited with increasing the emphasis on literacy across content areas. Content teachers 
reported teaching content vocabulary, helping students understand technical language and structures, and 
using before/during/after reading strategies. Survey results suggest that schools with literacy coaches take a 
more systematic, organized, and schoolwide approach to literacy development than schools without literacy 
coaches. As in prior years, there were no statistically significant differences in student achievement in schools 
with literacy coaches versus schools without literacy coaches. However, mean index scores for schools that had 
full-time coaches for two to three years were higher in almost all subject areas than in schools without literacy 
coaches, which may indicate that ALCP services created marginal improvements over time that statistical 
procedures were unable to detect.

Of the 44 literacy coaches that completed the training program over the four years, 68% were still coaching in 
some capacity in 2009-2010; 16 % had advanced professionally; and 16% had limited or no role in schoolwide 
literacy improvement (such as those who had returned to the classroom or left teaching). All schools that 
continued to support ALCP literacy coaches in Year 4 were in districts where superintendents had made a 
commitment to literacy coaching, instituting the practice across the district.  

The full report will be available in Fall 2010 at www.kentuckyliteracy.org.

Literacy + Numeracy = Exponential Learning

The Collaborative Center for Literacy Development, in partnership 
with Eastern Kentucky University (EKU) and Northern Kentucky 
University (NKU), received an 18-month (January 2010-June 2011), 

$150,000 Improving Educator Quality grant for Literacy + Numeracy = 
Exponential Learning. The professional development program will provide 
ongoing training and support for mathematics teachers, grades 4-12, in the 
integration of new common core standards for mathematics, Educational 
Planning and Assessment System (EPAS) testing, and literacy strategies to 
accelerate student comprehension of mathematics text and materials. Forty-
seven teachers from four rural counties, Estill, Jackson, Lee, and Owsley, will 
participate in yearlong training and support led by EKU literacy professor, Dr. 

Diana Porter and NKU mathematics professor, Dr. Gina Foletta. Teachers will be grouped in online professional 
learning communities to support and extend their face-to-face trainings throughout the year. An independent 
evaluation will monitor and report grant implementation and goals. This project has been selected as being 
eligible for renewal, based on adequate progress in the first year. 
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Striving Readers
Evaluation Summary

In 2006, the U.S. Department of Education awarded the Kentucky Content Literacy Consortium (KCLC) a 
Striving Readers grant which provided $17.3 million to strengthen the research base in adolescent literacy. 
The Collaborative Center for Literacy Development (CCLD) research team, led by Drs. Susan Cantrell, Janice 

Almasi, Jan Carter, and Margaret Rintamaa, received $3.1 million over five years to study the impact of a 
reading intervention program and a schoolwide literacy model on students’ reading achievement, strategy 
use, and motivation. The 21 middle and high schools participating in this project are implementing two literacy 
components: the Adolescent Literacy Model (ALM) and the Learning Strategies Curriculum (LSC).  

As part of the KCLC, led by Danville Independent School District, CCLD worked with the University of Louisville 
and the Collaborative for Teaching and Learning to improve adolescents’ literacy skills. Participating schools are 
from seven rural school districts: Bullitt County Schools, Danville Independent Schools, Eminence Independent 
Schools, Jessamine County Schools, Pike County Schools, Rowan County Schools, and Washington County 
Schools.

Research questions that motivated the study design and analysis plan during the first two years were:

• What is the impact of the LSC on the reading achievement, strategy use, and motivation of struggling  
 adolescent readers?
• What is the impact of the ALM on teachers’ personal and collective efficacy for literacy teaching?

In the first three years, the Striving Readers study included a rigorous experimental-control group design in which 
978 students reading two or more grades below grade level received LSC services in the intervention reading 
class, and 848 students were identified for the control group. Impacts of the targeted intervention on students 
were measured through the Group Reading Assessment and Diagnostic Evaluation (GRADE) and a student 
motivation and strategy use survey. During this same period, significant impacts on ninth-grade students’ reading 
achievement were observed. Student survey results indicated significant impacts for sixth grade on students’ 
self-reported reading strategy use and significant effects for both sixth- and ninth-grade students in the area of 
reading motivation. Figures 1-3 illustrate these results.
 

MIDDLE & HIGH

Margaret Rintamaa

Figure 1. Student Outcomes
for Reading Achievement 

(GRADE NCEs)
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To evaluate the impact of the schoolwide ALM model, all content teachers in Striving Readers schools and 
teachers in matched schools (12 schools in Year One, 9 in Year Two, and 8 in Year Three) completed a teacher 
efficacy survey at the start of the project and at the end of each year. Survey results indicated that Striving 
Readers teachers started with lower personal and collective efficacy than the teachers at the matched schools 
but had higher levels of efficacy at the end of the third year.

The Striving Readers grant is scheduled to continue through the 2009-2010 school year, with the final evaluation 
report completed by December 2010.  

The U.S. Department of Education funded a second round of Striving Readers grants for state educational agencies 
to implement targeted interventions for adolescents, and as part of that initiative, CCLD received $1.2 million 
to investigate the effectiveness of the Kentucky Cognitive Literacy Model. Working together with the Kentucky 
Department of Education (KDE) and nine high schools, CCLD helped ensure that Kentucky would receive over 
$4.6 million to improve the literacy skills of struggling high school learners.   

CCLD is conducting a mixed-methods evaluation of the reading intervention program including an experimental 
impact study of student outcomes. The evaluation will examine the impact of the Kentucky Cognitive Literacy 
Model on students’ reading achievement, writing achievement, reading motivation, and reading strategy use. 
Researchers will also examine the effectiveness of the professional development model.

Deepsi Sigdel

Janis Carter

Figure 3. Student Outcomes
for Reading Motivation

Figure 2. Student Outcomes
for Reading Strategies
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Kentucky Adult Education
 

The Collaborative Center for Literacy Development (CCLD) is contracted by Kentucky Adult Education 
(KYAE) to improve teacher quality in adult literacy education through effective professional development 
and research. CCLD has been providing professional development to KYAE adult education instructors in 

reading and writing since 2002. 

During 2009-2010, CCLD designed, developed, and implemented two institute tracks in the Kentucky Adult 
Education Experienced Teacher’s Institute. CCLD implemented the Reading and Writing Instruction: Best Practices 
Institute track to six cohorts and the Struggling Readers: Diagnostics to Instruction Institute track to two cohorts. 
CCLD enrolled approximately 130 participants from 52 counties. Reading and Writing Instruction: Best Practices 
Institute track was held once in each region across the state over a period of 20 weeks. Each institute involved: 
(a) online pretest/pre-work, (b) a kickoff session, (c) interim sessions, (d) a classroom project, (e) a coaching visit, 
(f) a culminating event for sharing, and (g) online posttest and adaptation plan.

Reading and Writing Instruction: Best Practices
This institute track was designed as an introductory course providing an overview of reading/writing instructional 
strategies and foundational knowledge needed to deliver research-based reading and writing instruction 
to students at all levels of learning. Participants were introduced to research-based approaches for teaching 
reading and writing in four components of the reading and writing process. Participants received modeling, 
guided practice, and independent practice in applying reading and writing strategies, tools, and activities. 

Struggling Readers: Diagnostics to Instruction
This institute track builds upon the knowledge and skills in the Reading and Writing Instruction: Best Practices and 
provides participants with the latest research-based strategies in reading instruction. The institute introduced 
adult education instructors to various assessment tools that will assist them in identifying students’ reading 
strengths and weaknesses beyond the standardized Test of Adult Basic Education (TABE). Participants received 
modeling, guided practice, and independent practice in teaching reading strategies using a variety of tools across 
content areas. Participants practiced linking assessment to instructional strategies.

Evaluation Study
Dr. Laurie Henry, assistant professor of literacy at the University of Kentucky, conducted the evaluation study 
of the institutes. The purpose of the evaluation study was to better ascertain the effects of this professional 
development program at four levels: 1) reactions to training program, 2) learning associated with skills, 
knowledge, and attitudes, 3) transfer of learning, and 4) overall results or effectiveness of the program. The 
evaluation study examined the following research questions:

• What are the effects of content-focused professional development on improving adult educators’ 
knowledge and skills in teaching reading and writing to adult learners?

• What professional development program characteristics explain the degree of effectiveness of professional 
development (e.g. content focus, duration, types of engagements, coherence, and collective/independent 
participation of teachers)?

• What are the effects of content-focused professional development on organizational change and support 
for adult education programs?

• What are the effects of content-focused professional development on improving adult learners’ reading 
and writing achievement?

Mission 
 
The mission of Adult 
Literacy Education 
in the Collaborative 
Center for Literacy 
Development 
(CCLD) is to 
promote literacy 
and professional 
development 
among those 
serving adult 
learners.

ADULTHOOD

Dawn Hanzel

Carrie Davis

Meghan Borough
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READ KY

READ KY is a statewide adult literacy pilot study aimed at improving the literacy proficiencies of adult learners 
who struggle to read. READ KY is an acronym for Read, Empower, Achieve, and Dream for Kentucky. READ 
KY utilizes reading software programs and provides intervention services for adult learners reading at or 

below the fifth-grade level in non-traditional settings honoring the students’ privacy and anonymity. In the 2009-
2010 year, six pilot sites provided support in the following counties: Daviess, Hart, Jefferson, Laurel, McCracken, 
and Warren. Among the several objectives of the project, the pilot study intends to identify the most effective 
strategies for retention and recruitment for this adult population. 

Ellen Godbey
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READ KY
Evaluation Summary

READ KY is a statewide adult literacy initiative implementing and evaluating technology-based 
instructional models for adults who have reading skills below a fifth-grade equivalency level. READ KY 
pilots ways to improve the functional literacy of these Kentuckians to a fifth-grade level by utilizing 

reading software programs and offering services in a variety of learning environments and instructional 
modes. This population has historically been underrepresented in adult basic education programs because of 
recruitment and retention challenges and because these learners require intensive tutoring. READ KY pilots 
technology-based approaches, together with collaborations with local agencies and businesses, to better 
reach and support these adult literacy learners. Research was conducted by Drs. Beth Goldstein and Eric Reed 
of the University of Kentucky.
 
The academic period 2009-2010 constituted the third and final year of the READ KY pilot project. In Year 3, 
five evaluated READ KY pilot programs were distributed across the Commonwealth (1 metropolitan, 2 urban, 
and 2 rural) and operated eight learning sites. The pilot programs were variously linked to, or independent 
of, existing Kentucky Adult Education programs and local higher education institutions. Sites operated in 
classroom settings, computer labs, reading cafes, community college campuses, community centers, and 
shopping strips. Two delivery models tested a software-centered instructional model: a technology-alone 
model for instruction with a facilitator providing technical and administrative support and an instructor-
supported model with trained reading instructors supplementing the technology. In this third year of the 
pilot, three software programs for reading were in use: two paired at three sites and one in use at two sites. 
In this context, the project evaluation focused on: 1) different instructional delivery models, 2) features of 
reading software packages that lead to improved reading levels, 3) staff and site requirements, 4) recruitment, 
enrollment, and retention of adult learners, and 5) learning outcomes of the adults enrolled.

From August 2007 through March 2010, 546 adult learners enrolled in READ KY. Eighty-four percent of enrolled 
learners who remained active in the program long enough to be re-tested on the Test for Adult Basic Education 
(TABE) for reading showed gains in their reading skills. This holds in both instructional delivery models, although 
the gains are significantly stronger in the instructor-supported model. Forty-eight adults (24% of active 
participants) achieved the fifth-grade equivalent reading goal. There are no statistically significant differences in 
learning outcomes by gender, race, location, or software program. When attendance patterns are held constant, 
the two delivery models prove similar in learning outcomes.

Attendance Patterns 
In the first year of READ KY, enrollment was skewed toward adults who read at the 3.6 grade equivalency 
(G.E.) or higher on TABE reading test. By Year 3, the sites had succeeded in an almost even distribution of new 
enrollees from non-readers to the 4.0 G.E. Of the 546 adults ever enrolled through March 2010, 26% left the 
program after fewer than five visits. Of those who continued in the program, an additional 46.2% exited READ 
KY prior to reaching the fifth-grade equivalency in reading as measured by the TABE. Despite this substantial 
percentage of “early leavers,” retention in this program compares favorably with other adult basic education 
programs. Reasons for leaving included changes in employment obligations, health issues, lack of transportation, 
dependent care responsibilities, and low motivation to continue.

To consider whether the instructional delivery model has consequences for student learning, the research 
compares student participation and outcomes by model in several ways. 

ADULTHOOD

Figure 1. Persistence by Instructional Delivery Model
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Students attend more frequently and for more weeks in the instructor-assisted model, which contributes to the 
greater learning outcome gains in this model. Figure 1 illustrates the comparison between the facilitator-only 
and with-instruction models for persistence in attendance (more than 20 hours of participation for each TABE 
re-take). Another telling measure is the number of times per week that learners attend READ KY: 1.2 times per 
week in the facilitator-only model and 1.6 times in the with-instruction model. These differences in attendance 
prove significant for learning outcomes.

Learning Outcomes
To track changes in individuals’ reading ability across the pilot models, adult learners are given a baseline TABE 
assessment when they first enroll. By the end of March 2010, 37% (203) of adult learners enrolled in the READ 
KY program had been retested with the appropriate level of TABE tests for a change measure. Eighty-four 
percent of these individuals showed gains, including 48 individuals who attained the fifth-grade reading level 
goal of the project.

Gains were strongest for adults who began the program with a reading level at the grade 1.6 level or above, but 
participants at all levels made gains (Figure 2). Of those starting in the TABE-measured range of grade 1.6-3.5, 
83% of those tested made gains in reading ability, with 24% reaching the fifth-grade equivalent goal. For those 
starting with a 3.6-5.0 grade level equivalent, 90% made gains, with 59% reaching the exit goal. Changes in use 
of the piloted software and persistent participation of learners over an extended period of time have now led 
to progress from all reading entry levels.

If reading skills gains by instructional delivery model are considered, some difference emerges for those 
students who actually persist. The with-instruction model has half the percentage of students showing no gains 
when re-tested.  Most significant is that more learners continued to attend the with-instruction model sites and 
they attended more hours per week and, therefore, had a higher likelihood to make gains in their reading skills.

The full report will be available in Fall 2010 at www.kentuckyliteracy.org.

Figure 3: Literacy Outcomes, by Instructional Delivery Model (N = 203)

Figure 2. Literacy Outcomes, by Starting Level (N = 203)
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Academic Readiness Program, 
Readiness in Reading Program for College Freshmen 

Overview and Evaluation Summary

The Readiness in Reading component of the Academic Readiness Program (ARP) at the University of 
Kentucky was a pilot program facilitated during the Fall 2009 and Spring 2010 semesters as a collaborative 
endeavor between the Collaborative Center for Literacy Development (CCLD) and the University of 

Kentucky (UK) Office of Undergraduate Education. This program was designed as a supplemental college 
reading program to promote successful undergraduate education for first-time, first-year, full-time students 
having one or more deficit areas in reading skill level. The main focus of the Readiness in Reading pilot was 
the design and implementation of Reading Labs (Arts & Sciences 100) that were linked to content courses in 
anthropology, history, sociology, and agriculture. 

Personnel who facilitated this program included Dr. Ellen Godbey, CCLD, and Dr. Laurie A. Henry, literacy faculty 
from the Department of Curriculum and Instruction in the UK College of Education. Dr. Godbey served as 
Reading Lab Coordinator, and Dr. Henry provided ongoing support for the development and implementation of 
the pilot program as well as assuming the role of program evaluator.

The main purpose of the Readiness in Reading pilot was to promote successful undergraduate educational 
experiences for students whose ARP reading plans include enrollment in supplemental college reading 
instruction, tutoring, and mentoring. The goal was to provide better support services to incoming first-year 
students with low reading scores, more efficient and effective use of resources currently in place for all UK 
students, and to help eliminate barriers for students in attaining their educational goals. 

An evaluation study was conducted by Dr. Laurie A. Henry to examine the efficacy of the Readiness in Reading 
program to determine if the following objectives were met:

• Increase students’ comprehension and reading level
• Foster increased motivation to learn in the areas of literacy and paired content course 
 (i.e., anthropology, history, sociology, and agriculture)
• Foster independent literacy and study skills

There were 14 sections of the A&S 100 Reading Lab offered with student enrollment of 101 freshman. Research 
data for the evaluation included pre/post assessment measures using the COMPASS reading sub-scores, PLATO 
Fast Track Reading Assessment, Student Motivation Scale, Fall 2009 semester grades and Grade Point Average 
(GPA), weekly reflective reports submitted by the teaching assistants, classroom observations, and focus group 
interviews. The following results were derived from these sources of data:

• 90% of students were successful in the A&S 100 Reading Lab by earning a final grade of C or better.
• 79% of students were successful in their paired content course by earning a final grade of C or better.
• 71% of students experienced academic success by earning a GPA of 2.0 or higher.
• Students viewed teaching assistants as positive, helpful mentors as well as role models.
• Many students reported using specific reading and study strategies learned in the A&S 100 Reading Lab in 

other content courses indicating successful transfer of strategies.

Based on the pilot program success, Readiness in Reading is now considered an integral part of the Academic 
Readiness Program at the University of Kentucky and will be institutionalized within the new P20 College and 
Career Readiness Lab in the College of Education

ADULTHOOD
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Kentucky Literacy Research Symposium 

The Kentucky Literacy Research Symposium (KLRS) was held in Lexington, Kentucky on May 13, 2010. 
The event was co-sponsored by the University of Kentucky College of Education Carol Lee Robertson 
Endowment, the Collaborative Center for Literacy Development, and the Kentucky Reading Association. 

The focus of this year’s symposium was Response to Intervention (RTI), a current “hot topic” in Kentucky’s 
education system. RTI is rooted in the 2004 reauthorization of the Individuals with Disabilities Education 
Improvement Act (Public Law 108-446; IDEA 2004). This legislation permits states to move from a discrepancy 
model of identifying students with learning disabilities to one that enables states to identify disabled students 
earlier, to focus on prevention rather than remediation, and to assess students in a manner that is better aligned 
with the curriculum. In the fall of 2009, all schools in Kentucky had to have RTI plans in place. 

Over 150 participants from across the state assembled to collect rich information on RTI and dialogue about 
issues related to RTI. Each researcher shared two sessions, one related to his or her RTI-related research and the 
other related to putting RTI into action in the classroom. 

Based on evaluations completed by attendees, the sixth Kentucky Literacy Research Symposium was well 
received. Attendees provided ratings based on a 4-point scale, with ratings of 4 being excellent and ratings of 1 
being poor. The mean rating of the quality of information received at the Kentucky Literacy Research Symposium 
was 3.54 across all presentations. Attendees not only felt the information presented in all sessions was of high 
quality, but also felt the quality of the presentations was outstanding, with a mean rating of 3.54.  

  Highlights 

• Dr. Patricia Edwards (Michigan State University) discussed issues related to Response to Intervention and 
multicultural issues. 

• Dr. Jan Dole (University of Utah) presented research related to Tier I writing instruction and Response to 
Intervention. 

• Dr. Mark Conley (University of Memphis) shared findings from his research on a tutoring program that 
focuses on strategy instruction. 

• Afternoon sessions were geared toward implementing RTI. Each researcher shared practical ways of 
putting RTI into action in the classroom. 

Mission
 
The mission of the 
Kentucky Literacy 
Research Symposium 
is to bring the 
foremost thinkers 
and researchers 
in the field of 
literacy research in 
the United States 
to Kentucky to 
share research-
based evidence 
and divergent 
perspectives about 
issues of national, 
state, and local 
importance in 
literacy. 

“This may have 
been my favorite 
symposium. Great 
speakers,wonderful 
organization.” 

- KLRS participant

Janice Almasi

KLRS participants engaged in presentation
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Clearinghouse

The legislation responsible for the inception of the 
Collaborative Center for Literacy Development 
(CCLD) outlined a number of charges for the Center. 

One particular mandate was that CCLD would research, 
develop, and maintain a clearinghouse of literacy resources 
that can be accessed by educators. This clearinghouse 
includes books, journals, articles, research reports and 
briefs, organizations, and online links for the purpose 
of enhancing the instructional practices of Kentucky’s 
educators. The clearinghouse went live on the revamped 
CCLD web site in 2006. 

The initial design was simple, in that its primary purpose was 
to make literacy-related resources available to educators 
to use in their classroom instruction. The clearinghouse 
includes a search engine whereby users can input keywords to identify resources. CCLD continues to investigate 
and compile resources to add to the clearinghouse. As the clearinghouse has grown in content and usage, this 
valuable tool has been increased to include audio and video resources. 

Users of the clearinghouse have increased from educators to also include legislators, policymakers, curriculum 
designers, researchers, and educational and organizational administrators. The clearinghouse is a “living” tool, 
in that it continues to grow and change. One of the unique designs of the overall system is that it allows viewers 
to not only review its content information, but it also provides an opportunity for others in the field to submit 
information for review to be included in the bank of resources. This ensures continual viability and growth of the 
clearinghouse. 

The clearinghouse and other pertinent literacy information may be found at www.kentuckyliteracy.org. 

“Today a reader, tomorrow a leader.”
- Margaret Fuller
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Collaborating Partners
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For more information about CCLD, 
please visit our website at  
www.kentuckyliteracy.org

CCLD is housed and operated by the University of Kentucky College of Education


