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MISSION

The mission of the Collaborative Center for Literacy Development (CCLD) is to promote literacy and address the
diverse needs of all learners through professional development for Kentucky educators and research that informs
policy and practice.

VISION

As a dynamic leader in literacy development, we envision a future in which CCLD:
•
•
•
•

Is a nationally renowned center dedicated to the promotion of literacy in Kentucky and beyond
Provides a national model for professional development, research, and statewide collaboration
Increases the literacy levels of all learners in the state while fostering a culture that values literacy
Empowers educators to develop literacy expertise so that all learners achieve their full potential

CORE VALUES

Collaboration:	We are committed to shared knowledge, expertise, and effort with diverse partnerships
dedicated to common goals.
Diversity:	We value diversity of thought, culture, and experience and are committed to equity in
serving the literacy needs of a diverse society.
Empowerment:	We believe in the power of literacy and lifelong learning to remove barriers and to
transform people’s lives.
Excellence:

We value quality programs, rigorous research, and data-driven decision making.

Integrity:

We believe in honesty, openness, and accountability to ourselves and to our constituents.

Service:
			

We are committed to listening to educators and to responding to their needs related to 		
literacy instruction and practice.

CCLD Advisory Committee Constituents

The Advisory Committee shares insight and provides guidance to further the work of CCLD.
Adult Educators
Association of Kentucky Independent Colleges
and Universities
Businesses
Community - Charities/Foundations
Community - Family/Workplace
Council on Postsecondary Education
Early Childhood Advisory Council
Eastern Kentucky University
Education Professional Standards Board
Kentucky Adult Education
Kentucky Community and Technical College System
Kentucky Department of Education
Kentucky Education Media (KET/KYVU)
Kentucky Reading Association
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Kentucky State Legislature
Kentucky State University
Kentucky Writing Project
Morehead State University
Murray State University
National Center for Families Learning
National Literacy Researcher(s)
Northern Kentucky University
School Administrators - Elementary
School Administrators - Middle/High
School Administrators - Superintendents
University of Kentucky
University of Louisville
Western Kentucky University

CCLD Presence in 2016-2017 by Group Served

1 group served
2 groups served
3 groups served
4 groups served
5 groups served

Groups: Early Childhood, Elementary, Middle & High, Adulthood, Community
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Executive Summary
Kentucky’s Getting Better at Getting Better in Reading
Welcome to the 19th annual report of the Collaborative Center for Literacy Development (CCLD). As required by
law, CCLD provides this annual report to the Commonwealth each summer. Looking back over 18 annual reports,
it is clear that what CCLD and Kentucky have done over that time to improve students’ literacy achievement
statewide is impressive. Indeed, it is unparalleled and unprecedented anywhere in the United States.
CCLD was created by the Kentucky legislature in 1998. It was built on a foundation of findings from the Office
of Educational Research and Reform (OERR-UK). During the 1990s, OERR conducted research reviews and pilot
studies on improving educational outcomes for Kentucky students. It found for an emphasis on basic literacy skills
across the lifespan, and for high-quality teacher professional development on research-informed instructional
practices. These two findings were operationalized in KRS 164.0207, creating CCLD, funded by lottery monies,
our own grants, and subsequent appropriations for specially legislated literacy projects.

George Hruby

The first two programs CCLD launched in 1998 were the Kentucky Reading Project (KRP)—a professional
development model for K-5 teachers of reading—and Kentucky Reading Recovery—a well-structured reading specialist/interventionist
training program for 1st graders needing help with learning to read. These programs started small, but implemented through the
literacy faculty at all eight of our state universities, their effects were soon felt across Kentucky.
For instance, KRP only reached about 160 teachers its first year. That meant it had an effect on about 3,600 students. Five years later,
800 teachers completed the program, with the number of students impacted as a result of over 53,500—nearly 1 in 5 elementary
students enrolled in Kentucky’s schools at the time.
That year was 2003, a crucially important milestone for Kentucky. It was the first time that Kentucky broke past and significantly
exceeded the US average on the National Assessment of Educational Progress (NAEP) 4th and 8th grade reading tests. (For the past 60
years, the NAEP has been given to 4th, 8th, and 12th grade students across the US. Because it is the only test consistently given in all
states for comparison purposes on reading, math, and other subjects, it is often referred to as “the Nation’s Report Card.”)
Figure 1. Growth of Reading in Kentucky
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This was a truly remarkable moment for Kentucky, and at the time many thought the results were too good to be true. But rather than
revert to the mean in subsequent years, Kentucky’s test scores continued to rise above the national average, even as the US average
itself rose. Essentially, over the past 30 years, Kentucky has improved at twice the rate of the nation as a whole (see Figure 1).
Today, Kentucky is 9th in the nation in elementary reading on the NAEP, and 18th from the top in middle school reading. This is indeed
remarkable when you recall that, at one point in the 1980s, Kentucky had been second from the bottom. Even today, Kentucky has the
second highest adult illiteracy rate in the US, and it remains one of the poorest states in the nation. And yet, in spite of the often-noted
correlation of poverty and parental illiteracy with school difficulty, Kentucky has demonstrated that demographics are not destiny when
students have professionally-supported teachers to teach them.
Correlation is not causation, but it is important to note that these NAEP score improvements are a long-term trend (25 years!), not a
flash in the pan, as the chart demonstrates. At the same time, these improvements are literacy specific; they are not seen on Kentucky’s
NAEP math scores. It is worth asking: what long term, literacy-specific efforts might have had this impact? The only consistent variable
with a two-decade track record and research to demonstrate probable impact is CCLD. The wisdom of the legislature here is not to be
denied.
It should be stressed that there is still work to be done. There are still students who are at greater risk of reading difficulty who need
special support. For these children, CCLD has provided several programs to train reading intervention specialists, including Reading
Recovery, the Comprehensive Intervention Model, and Early Intervention in Reading, among others. CCLD also has supported the
Kentucky Department of Education’s Read to Achieve program to provide highly trained reading specialists and classroom teachers to
nearly half of Kentucky’s highest need elementary schools. The effects are profound: two-thirds of struggling readers who go through
Reading Recovery need no further intervention in reading after only 15 weeks of intervention.
This double-barreled approach (classroom teachers and specialists well supported to improve student reading achievement) was only
the beginning. Over the years, CCLD launched initiatives to expand its impact from early childhood through adulthood. Currently, the
Imagination Library and early childhood projects for preschoolers and their families, the Adolescent Literacy Project for middle and high
school teachers, and the Kentucky Adult Literacy Education program funded by Kentucky Adult Education, are all going strong. CCLD
also is at work supporting Kentucky’s Literacy Design Collaborative, the Kentucky Writing Project, and a teacher improvement pilot
study for the Department of Juvenile Justice. Our online literacy education resource website continues to provide valuable guidance
and support to teachers, parents, and schools.
Thanks to the efforts of CCLD’s research office, the keys to Kentucky’s success have come into focus, and our own findings are confirmed
by research and meta-analyses done across the US including by the Institute of Educational Research:
• Emphasize student achievement foremost
• Provide high-quality professional development of sufficient intensity and duration to change teachers’ classroom practices
and improve instuctional problem solving skills
• Rely chiefly on College of Education faculty to guide research-based change, rather than liberal arts faculty or amateur
privateers
• Leverage available local resources to address locally specific needs
• Provide consistent, dedicated funding (beware the opportunity costs of chasing after quick fixes)
Beyond these findings, we find commonsense rules the day: Don’t get distracted; keep your eye on the prize! And beware instant
results; slow and steady wins the race!
Enjoy the report on our current programs and progress. And good reading!

Dr. George G. Hruby
Executive Director
Collaborative Center for Literacy Development

5

Local, State, and National Engagement

T

he Collaborative Center for Literacy Development (CCLD) is at the forefront of professional development and research in
literacy education. CCLD also advances literacy in numerous other ways: through support for high-quality literacy research;
through the use of new communication technologies to provide resources and information to practitioners, families, and the
general public; through quality research published in highly competitive, peer-reviewed publications; and through efforts to raise
public awareness about the general importance of literacy.

Keith Lyons

• CCLD Promotes Website and Video Series. The CCLD website provides
resources for educators, administrators, and policy makers. In early 2016,
all initiative pages received updates. A complete redesign of the website is
in the initial phases; this is scheduled to be completed in early 2018. The
video series, “In Their Own Words: Reflections and Interviews from Experts in
Literacy,” continues. The series, produced in collaboration with the Kentucky
Reading Association (KRA), highlights influential researchers and current
topics in literacy. Interviews were recorded this year at the KRA Annual
Conference (Louisville, KY), as well as at the Literacy Research Association
Conference (Nashville, TN). The website also houses CCLD-produced videos
based on the Dolly Parton Imagination Library books.

www.kentuckyliteracy.org

• CCLD Develops a Voice for Literacy in the Business Community. Over the past several years, CCLD has participated
in the Kentucky Chamber of Commerce’s Education Committee and other chamber-related activities. The committee
work group focuses on education issues related to business and economic impact, policy, and the prosperity of
Kentucky and its citizens.

Zac Combs

• CCLD Fosters Academic Collaboration and Networking. The CCLD Advisory Committee convened for its annual
meeting in October. The premise of the meeting was to highlight Kentucky literacy initiatives and efforts, as well as
hosting multiple national literacy experts who shared various perspectives on literacy related topics and issues. Dr.
Mark Condon (Unite for Literacy), Dr. Mark Conley (University of Memphis), Dr. Linda Dorn (University of ArkansasLittle Rock), Dr. Anne McGill-Franzen (University of Tennessee), Dr. Mary McVee (State University of New YorkBuffalo), and Dr. Vicki Risko (Vanderbilt University) joined with Kentucky postsecondary literacy faculty, state and
national literacy organization representatives, school administrators, and CCLD staff to engage in rich presentations
and deep discussions for the promotion of student achievement and educator career advancement.
• CCLD Enhances a National Book Dissemination Project. The Dolly Parton Imagination Library Project has served
children birth to age five for over 20 years. Over the past two years, CCLD has engaged in a unique iteration endeavor
that supplements the book dissemination with videos produced around each book that support emergent literacy
and oral language development for early learners and their families. The CCLD pilot project has garnered national
and international recognition.

• CCLD Joins in Civic Activities with Book Donations and Literacy Initiatives. CCLD
participated in multiple events through sponsorships and donations of books to
children and families through opportunities offered by the Arby’s Cooperative and
Foundation Feed the Mind event, and various school district family literacy and summer
reading initiative events. The milder than normal winter weather and consequential
shortened school calendars resulted in the suspension of the Feed the Mind event scheduled
for late April. However, schools that registered were rewarded with age-appropriate book
Lt. Governor Jenean
donations for their 4th grade students. In May, CCLD was invited to present about CCLD's work
Hampton with CCLD
during Kentucky Lieutenant Governor Jenean Hampton's "Bluegrass Book Buddies" (KYB3)
Executive Director
press announcement in the State Capitol Rotunda. KYB3 is an initiative to promote reading in Dr. George Hruby and NCFL
a meaningful community and shared experience. (#BluegrassBookBuddies or #KYB3)
President Sharon Darling

Kriss Johnson

Increasing outreach efforts maintain CCLD’s role as a literacy leader. Continued endeavors in providing quality
professional development and research expand the opportunities to serve in more relevant, diverse ways leading to
a stronger future for Kentucky’s citizens and economy.
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Collaborating Partners
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Early Childhood

he Collaborative Center for Literacy Development (CCLD) has answered the call to provide quality professional development and
research support for early childhood educators. CCLD’s endeavors in this twinkling age group are varied in content, delivery, and
focus. As with all other CCLD initiatives, diverse collaborations serve as the foundation for the work in this critical developmental
stage of a literate individual.
Early Childhood Professional Development Initiative
Throughout the academic year, CCLD hosted multiple meetings with a wide range of stakeholders to design an early childhood
professional development initiative, similar to the Kentucky Reading Project (KRP) and the Adolescent Literacy Project (ALP).
Representatives from regional education cooperatives, literacy faculty in higher education, and early childhood literacy specialists
discussed goals and developed a framework for this work. The result is a yearlong initiative that follows the KRP and ALP models
through an intensive summer academy and follow-up visits during the 2017-2018 academic year. The target audience is early childhood
education professionals and paraprofessionals who work with young children ages three to five at the Walker Early Learning Center
(Wayne County) and the Memorial Education Center (Pulaski County).
Strong Start Kentucky
CCLD continues to participate in Strong Start Kentucky: Quality Pre-K for Every Child, an initiative of the Prichard Committee for Academic
Excellence. Strong Start Kentucky’s policy and legislative updates help inform CCLD’s early childhood work. CCLD also supports the
initiative’s goals of increasing access and enhancing the quality of pre-K programs in Kentucky.
Conference Presentations
In October, CCLD staff engaged in a presentation about the Dolly Parton's Imagination Library at the Kentucky Reading Association
Conference (Louisville, KY) , Title I Conference (Pikeville, KY)., and American Reading Forum (Sanibel, FL). Collaborating with personnel
from the Imagination Library and the Kentucky Valley Educational Cooperative, the premise and progress of the Kentucky Pilot Project
was shared. CCLD is extending the work of getting books into the hands of young children by creating a series of short videos based on
the books.

Imagination Library Kentucky Pilot Project
CCLD spent four years investigating and developing a plan to initiate a pilot project in southeastern Kentucky with Dolly Parton’s
Imagination Library. The project is based on the premise of children from birth up to age five receiving a book per month in their homes.
The access to rich print is important in a child’s emergent literacy and language development in these formative years.
The book dissemination project is being enhanced with videos created around the books that include strategies and resources for
families to use with their children. Twelve videos were released this year in collaboration with Dolly Parton’s Imagination Library. The
target audiences for these videos are children and their families. Each video includes literacy tips and strategies for families to engage
in together as they read books received through the initiative. These innovative videos have received positive acclaim and have been
viewed nationwide.
A research component is being developed that will explore the potential benefits and impact of the initiative. The long-term desire is
to create a sustainable model that may be expanded to all areas of the state. The pilot initiative began in March 2016, with over 9,000
children receiving more than 71,000 books through the end of June 2017.

The KY Pilot Project videos may be found at
www.kentuckyliteracy.org/imagination-library
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Comprehensive Intervention Model Initiative

he Comprehensive Intervention Model (CIM) is a systemic approach to literacy improvement. Reading Recovery Teacher
Leaders/CIM Coaches are viewed as agents of system change. CIM Coaches provide specialized training and ongoing professional
development for intervention teachers/CIM Specialists who work with struggling readers in the primary grades, including
Reading Recovery in first grade. CIM recognizes that reading and writing are complex, meaning-making processes. The goal of each
intervention is to develop self-regulated, strategic readers and writers who are able to solve literacy problems with flexibility, efficiency,
and understanding.
The CIM Intervention portfolios provide teachers with structured predictable lesson components and established routines for daily
instruction. Dr. Linda Dorn (University of Arkansas-Little Rock) designed the framework to assist the CIM teachers in problem solving
and decision making using data with selecting children’s books, prompting for strategies, and teaching for independence and transfer.
The CIM portfolio includes a collection of seven evidence-based interventions (Grades K-5) from Dr. Dorn’s Interventions that Work
series:
•
•
•
•
•
•
•

Reading Recovery
Guided Reading Plus Group
Assisted Writing – interactive writing group
Assisted Writing – writing aloud group
Writing Process Group
Comprehension Focus Group – genre units of study
Comprehension Focus Group – content units of study

In October 2016, Dr. Dorn presented at the Collaborative Center for Literacy Development Advisory Committee (Louisville, KY). Dr.
Judy Embry and Teacher Leaders Heather Garland (Oldham County) and Sherri Wadsworth (Shelby County) presented at the Kentucky
Reading Association (KRA) conference in October on "Developing a Comprehensive Plan." In January, the same trio presented at the
National Reading Recovery Conference on “Designing A Comprehensive Literacy Plan” for local schools and school districts.
During the 2016-2017 school year, CIM small group intervention services were provided by 17 CIM Coaches and 317 CIM Specialists to
primary children (K-3) in 251 schools within 76 school districts. The goal for the next school year (2017-2018) for the University Training
Center is to host a statewide CIM Institute with Dr. Dorn.

“Improvements in student achievement
require improvements in teacher performance.
Informed and skilled teaching is essential and
will not be available without high-quality,
intensive, and continuous professional
development.”
Changing Futures (2005), page 93.
Drs. Lindy Harmon, Linda Dorn, and Judy Embry
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Reading Recovery® in Kentucky

eading Recovery is an intense, short-term, early intervention designed to support classroom instruction for struggling, young
literacy learners in the first grade. Students receive daily 30-minute lessons taught by a highly trained teacher as a supplement
to comprehensive classroom literacy instruction for 12-20 weeks. The goal of Reading Recovery is to assist the lowest literacy
learners to become independent readers and writers. This supplemental instruction continues until students can function independently
within the average reading range of their peers.
During the 2016-2017 school year, intervention services were provided by 378 Reading Recovery teachers and 16 Reading Recovery
Teacher Leaders to 3,081 first-grade children in 296 schools in 83 school districts. The number of students that reached the average
reading range of their classrooms was 1,819. There were 535 students that were recommended for further instructional support. Dr.
Marie Clay, the founder of Reading Recovery, stated, “If the child is a struggling reader or writer, the conclusion must be that we have
not yet discovered the way to help him learn.”
Advocacy
The Reading Recovery University Training Center (UTC) continues its endeavor with the Reading Recovery/Comprehensive Intervention
Strategic Plan. The Statewide Strategic Plan includes growth in the three main areas of concentration: Expanding access to Reading
Recovery/Literacy Lessons, Expanding Access to the Comprehensive Intervention Model, and Outreach.
During 2016-2017, as part of the Statewide Teacher Leaders Strategic Plan, Reading Recovery UTC educators advocated
and supported a large number of Behind-the-Glass observations for district personnel, parents, community leaders,
classroom teachers, legislators, and civic group leaders. Behind-the-Glass lessons were observed by Representatives
Steven Rudy (McCracken County) and John Carney (Taylor County).

Judy Embry

In February, the Reading Recovery UTC and statewide Teacher Leaders
planned an advocacy day in Frankfort to visit over 50 legislators at the
State Capitol. Also during the month, State Senator David Givens (Green
County) sponsored a Kentucky Senate Resolution to recognize the 15th
year anniversary of Reading Recovery at the University of Kentucky
during Kentucky Literacy Celebration month.
Leadership
Kentucky is well represented at the national level in Reading Recovery
and Comprehensive Intervention Model (CIM). Drs. Judy Embry and
Representative Jonathan Shell with
Lindy Harmon belong to the North America Trainers Group (NATG), which
Drs. Judy Embry and Amy Smith
serves as the academic repository of Dr. Marie Clay’s research in Reading
Recovery. Dr. Embry continued service on the Executive Committee, and Dr. Harmon continued service on the
Implementation Committee. Dr. Embry is currently the Vice President of the NATG.

Lindy Harmon

Debbie Thurmond
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During 2016-2017, Dr. Harmon was President of the Reading Recovery Council of North America (RRCNA).
In her role as President, she visited the White House in October
to participate in President Barack Obama’s "My Brother’s Keeper
Showcase." In their roles as Trainers, Drs. Embry and Harmon
presented at the 9th Annual International Reading Recovery
Conference (Vancouver, Canada) and at the 2017 Teacher Leader
Institute (Anaheim, CA).

RR Teacher Leaders visit with
Senator David Givens

The University of Kentucky’s Reading Recovery UTC provides
literacy leadership training to Teacher Leaders who then provide
leadership training and support for their teachers. In April, the
Reading Recovery UTC provided a one day Reading Recovery
Institute for over 300 Reading Recovery Teacher Leaders and
teachers throughout the Commonwealth of Kentucky. Each

Reading Recovery Teacher Leader and teacher was provided a new copy of Literacy Lessons Designed for Individuals, Second
Edition (2016). The professional development for the teachers included:
• learning how to design a series of lessons tailored to specific needs of the Reading Recovery child;
• making effective moment by moment decisions while teaching a child and analyzing data to assist teaching;
• supporting effective teaching of the hardest to teach child in literacy development; and
• continuing to learn and study at a deeper level in the field of literacy development while working with the hardest to
teach children.
Across the Commonwealth, Teacher Leaders and teachers are making a difference every day with children, classroom teachers,
specialist teachers, and administrators on literacy learning in local schools and districts.
Technology
The UTC began using technology in the training of Teacher Leaders in Fall 2015. The use of a blended model of both campusbased and distance classes allowed the Teacher Leaders to reduce the number of travel days to campus, learn to use various
technology platforms, and maintain continuous contact throughout the yearlong course work. This pilot fulfilled the first step
of the Reading Recovery UTC Strategic Plan to integrate technology into the training of Teacher Leaders and teachers. Beginning
in Fall 2017, Kentucky Teacher Leaders will begin to pilot technology use in the training of Reading Recovery teachers.
Research
The final report on the Investing in Innovation (i3) Scale Up Evaluation of Reading Recovery, from the Consortium for Policy
Research in Education (University of Pennsylvania) and the Center for Research on Education and Social Policy (University of
Delaware), found that Reading Recovery had a significant positive impact on students' reading achievement. The evaluation
analyzed reading performance for nearly 7,000 first grade students at more than 1,000 schools over four years. Students were
randomly assigned to either the treatment group or a control group. The researchers looked at student performance on
reading comprehension and decoding through the Iowa Test of Basic Skills. They found that students in the treatment group
significantly outperformed those in the control group for total reading. The growth rate for Reading Recovery participants
was 131% of the national average growth rate for first graders. Additionally, the report sites evidence that all Standards and
Guidelines for the training of teachers were met, suggesting high fidelity to implementation. The following comments about
teacher training were reported:
• Training was intense, rigorous, and transformative
• Behind-the-Glass sessions were a powerful exercise
• Teachers valued the support of the Teacher Leaders
Recent studies outlining the effectiveness of Reading Recovery as an intervention include:
•
•
•
•
•
•

Advances in Research on Reading Recovery [Special issue]. (2016). Journal of Education for Students Placed at Risk,
21(1).
Allington. R. (2005). How much evidence is enough evidence? The Journal of Reading Recovery, 4(2), 8-11.
Florida Center for Reading Research: Reading Recovery. (June 19, 2008). http://fcrr.org/FCRRReports/PDF/Reading_Recovery.pdf
May, H., Goldsworthy, H., Armijo, M., Gray, A., Sirinides, P., Blalock, T. J., Anderson-Clark, H., Schiera, A. J., Blackman,
H., Gillespie, J. N., Cecile, S. (2014). An evaluation of the i3 scale-up of Reading Recovery. http://readingrecovery.org/
reading-recovery/research/effectiveness/i3-scale-up-evaluation
Reading Recovery Council of North America Review of Research. http://readingrecovery.org/reading-recovery/research/reviews-of-research/usde-agency-reviews
Schwartz, R. M., Schmitt, M. C., & Lose, M. K. (2012). The effects of teacher-student ratio in response to intervention
approaches. The Elementary School Journal, 112(4), 547-567.
RR Teacher Leaders serving
Kentucky Valley Educational Cooperative

RR Teacher Leaders at
2017 Teacher Leader Institute
(Anaheim, CA)

RR teachers at Kentucky
RR Institute (Lexington, KY)
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Kentucky Reading Project

enate Bill 186, passed in 1998 by the Kentucky State Legislature, created the Collaborative Center for Literacy Development
(CCLD). The Kentucky Reading Project (KRP) is one of the initial professional development initiatives of CCLD. Now beginning its
nineteenth year, KRP provides training through each of the eight state universities for K-5 public elementary teachers. Participants
receive three hours of graduate credit, a stipend, and professional materials and resources. University literacy faculty serve as directors
at each site, assisted by teacher leaders who are often alumni from past training cadres. There is no cost to schools or districts to
participate in KRP.
Although the precise framework of KRP may vary somewhat among the eight state university service regions, it
typically involves a full-day, two-week summer institute that provides teachers with evidence-based best practices,
high-quality tools and materials, and instructional problem solving skills. During the summer institute, teachers
work together to design Literacy Action Plans (LAPs), which are classroom implementations for their students’ most
critical literacy needs. Teachers carry these out through the following academic year. This year of implementation
and deeper learning culminates with a presentation of teachers’ results at a statewide spring Share Fair. The featured
speaker at this year’s Share Fair was Pam Allyn, a world-renowned literacy expert, speaker, and co-author of the
book Every Child a Super Reader.
Literacy faculty make coaching visits to the teachers’ classrooms and professional learning communities, develop
over the year through the four follow-up sessions and professional listservs. As well, the National Center for Familes
Learning (NCFL) collaborates with CCLD by providing a day of family engagement training during the summer institute
or at one of the follow-up sessions. An online piece complemented the face-to-face training by asking teachers to write a parent letter
about data using family-friendly language.

Cary Pappas

Highlights
• Two teachers from the Eastern Kentucky University KRP presented at the NCFL Summit in Detroit in October. Their presentation,
"Involving Parents in the Literacy Process," was the result of the yearlong implementation of family engagement in the Literacy
Action Plan they created in KRP.
• Dr. Tammi Davis (University of Louisville KRP co-director) gave a presentation at the American Educational Research Association
Conference in April. She used the discourse of a fourth-grade teacher who had participated in KRP to highlight how this yearlong
graduate class inspired her to enact professional courage and embrace curricular decision-making.
• The Northern Kentucky University (NKU) KRP had an alumni project during the summer of 2016. In October, the NKU College of
Education and Human Services sponsored a reception so the participants could share what they learned about close reading,
nonfiction literacy, and writing. Each group shared what they learned with the other groups. Dean Cindy Reed attended, as did
Teacher Education Chair Dr. Roland Coloma and CCLD representatives Dr. George Hruby and Cary Pappas.
• In February, Dr. Lynne Smith (NKU KRP Director) received the Faculty/Staff Strongest Influence Award from the NKU Alumni
Association. A professional team created a video about her time at NKU, which they showed as part of the Alumni Association
banquet program during which she received her award.
• The KRP at Western Kentucky University had a follow-up session focused on English language learners (ELLs) delivered by NCFL.
The purpose of this follow-up session was to increase teachers’ confidence and ability in working with ELLs in their classes and
their families.
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KRP cadres at University of Kentucky,
Murray State University, and
Kentucky State University

KRP4RTA (Read to Achieve)
The Kentucky Read to Achieve (RTA): Reading Diagnostic and Intervention Grant provides schools with competitive funds to design and
implement a reading intervention program and/or practices that address the needs of primary (K-3) students reading at low levels. In
March, the Kentucky Department of Education awarded RTA grants to 301 elementary schools. One teacher per year from the selected
schools will participate in KRP training as part of the grant requirements. This training, known as KRP4RTA, will accept teachers based
on the recommendation of the school principals, rather than through a competitive application process, as is the case with KRP.
Principals are encouraged to make their selections using the following criteria:
• Exemplary service
• Dedication to learning reading pedagogy
• Commitment to intensive reading training over the course of the school year
The intention of training the RTA “plus 1” teachers, as these teachers participating in the KRP4RTA training will be called, is to develop
literacy instruction geared to the specific needs of their school and individual students. These teachers will also serve as literacy leaders
in their schools and districts. As part of the school reading team, which consists of the RTA intervention teacher, the principal, and the
RTA “plus 1” teacher, these teachers will assist in leading professional learning with additional teachers in the school to build capacity.
They will also be available for collaboration and co-teaching with the RTA teacher throughout the school year.
The training will begin Summer 2017 at eight sites throughout the state. As with the traditional KRP, faculty at each state university will
be responsible for training a cohort of teachers in their service regions. The content of the training will mirror that of KRP. The teachers
will develop a Literacy Action Plan (LAP) and implement it during the year in their classrooms. As well, they will attend the statewide
Share Fair in the spring where they will share the results of the implementation of their LAP with other KRP4RTA, KRP, and Adolescent
Literacy Project participants. NCFL will also provide training to these teachers. The “plus 1” teachers will receive books and materials
during the training as well as a stipend upon completion of the training.

Author Nancy Kelly Allen interacts with
Eastern Kentucky University KRP cadre
participants and children

Impact of KRP Professional Development for Improved Literacy Instruction
The CCLD 2015 Impact Report presents evidence of the impact of CCLD’s teacher professional
development for improving literacy instruction and student literacy achievement. One set of
the report indices presents a quantitative data analysis of KRP effects on students’ Kentucky
Performance Rating for Educational Progress (K-PREP) reading scores in grades 3, 4, and 5 for 2015.
The data indicates a positive impact for KRP on both 4th and 5th grade scores, demonstrating a
decrease in percentage of students at the Novice level and an increase in percentage of students
at the Distinguished and Apprentice level. The analysis has been calculated in such a way as to
guarantee statistical reliability, and the result is of practical significance (see Figure 1).
4th Grade K-PREP Scores

Figure 1: Effect of Number of KRP Teachers a Student Has Had over Six Years
One teacher (T) in six years decreases likelihood of Novice (red) ranking and increases the likelihood of Distinguished (yellow) ranking.
Two or more teachers in six years increased this effect. Drop in Proficient ranking demonstrates that students who would be at this
ranking otherwise were assisted into the Distinguished ranking, while increase in Apprentice ranking shows students who would be at
Novice otherwise were moved to Apprentice.
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he Read to Achieve Grant program (RTA) was created by the Kentucky General Assembly in 2005 to support schools in
implementing a reading diagnostic and intervention program for struggling readers in the primary grades. The Collaborative
Center for Literacy Development was charged with creating and implementing a comprehensive research agenda to evaluate the
impact of intervention programs on student achievement in reading for RTA participants. The purpose of the 2015-2016 KY RTA grant
program evaluation was to more fully understand RTA program implementation across RTA schools and determine if the program was
having a positive effect on participants’ literacy skills.
Summary of Key Findings
• RTA Program Experiences
◦◦RTA enables schools to serve thousands of primary-aged students who are struggling with reading. A total of 10,298
students were served in RTA intervention programs in the 2015-2016 academic year. An average of 33 intervention students
were served by each RTA program, with all primary grades being served in almost half of the RTA programs (see Figure 1).
◦◦Most students began RTA interventions within the first three weeks of school.
◦◦More RTA students successfully exited their RTA interventions than in the 2014-2015 academic year.
•

Jo Davis

RTA Teachers and Their Roles
◦◦RTA teachers are experienced educators and have advanced degrees with most having over four years of
experience as RTA teachers.
◦◦RTA teachers assume many literacy roles in their schools and are viewed as schoolwide literacy leaders
by classroom teachers and administrators. Classroom teachers reported strong collaboration with RTA
teachers. RTA teachers were part of literacy decision-making teams which often included classroom
teachers and principals (see Figure 1).
◦◦Most RTA teachers specifically indicated they would like to increase their impact by sharing their literacy
knowledge with other teachers.
Figure 1. Literacy Leadership of RTA Teachers*

Gail Clark

Xiaoliang Qi
*Administrators were asked to rate from Strongly Agree (5) to Strongly Disagree (1) that RTA
teachers engaged in specific leadership behaviors.
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•

RTA Program Use

•

RTA Student Outcomes
◦◦The data indicated that RTA students in Kindergarten, 2nd grade, and 3rd grade were making overall greater gains than the
predicted average growth and were closing achievement gaps. Kindergarten, 2nd, and 3rd grade RTA students showed
statistically significant higher growth than nationally normed growth (see Figure 2).

◦◦RTA Programs provided different amounts of training to their RTA teachers with some interventionists
receiving extensive, on-going training.
◦◦Across the board, RTA teachers reported relatively high levels of confidence in teaching interventions.
◦◦The majority of RTA programs used only grant-approved intervention programs, but some RTA schools
continued to use non-grant approved reading intervention programs and practices with at least some
students.

Figure 2. RTA Student MAP Growth Compared to Nationally Normed Growth
Nationally Normed Mean Growth

Average Fall to Spring Growth (points)

RTA Students' Growth

•

Benefits and Barriers of RTA
◦◦RTA grant programs helped students become more confident and excited about reading as they made gains in their reading
proficiency.
◦◦Schools benefited from having a literacy expert who supported literacy best practices in the school.
◦◦In most RTA schools, not all struggling readers received RTA services due to varying constraints of the programs and
limitations of school resources.
◦◦The majority of RTA schools supplemented grant funds in order to pay for the RTA program or teachers. Administrators
recognized that funding challenges affect which teachers they hire and how these teachers are trained.

•

Characteristics of High Implementation
◦◦KDE administered an optional third year grant extension desk audit to all RTA schools. The desk audit provided an
opportunity for schools to review their grant requirements, take note of their progress, and make decisions about next
steps. Characteristics of successful RTA implementation described in the desk audits mirrored many of the characteristics
of high implementation identified in previous evaluations, providing further information about these key characteristics.
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Adolescent Literacy Project

T

he Adolescent Literacy Project (ALP) had four university cadres and two alumni groups in 2016-2017. Due to budgetary cutbacks,
ALP had smaller cadres with Northern Kentucky University (NKU), Kentucky State University (KSU), Morehead State University
(MSU), and Western Kentucky University (WKU). The University of Louisville (U of L) and Murray State University (MuSU) held
special alumni projects open to those who participated in ALP's first four years. ALP had representation from 24 schools in 13 districts
across the Commonwealth. Work also began on the pilot project with the Department of Juvenile Justice at 6 alternative sites in 3
counties.
ALP Highlights
The 2016-2017 ALP cadres had teachers representing all content areas meet during summer institutes in June and July 2016. Topics of
study continue to be teacher requested and applied to the Kentucky Academic Standards (KAS). Participants developed Literacy Action
Plans, attended follow ups, and networked throughout the school year.
The NKU cadre continued to focus heavily on writing instruction. Of particular interest to the participants was the Tom Romano book
Blending Genre, Altering Style. The group used the book to study ways to incorporate a variety of genres in classroom writing tasks
that allow student choice and variety in how they demonstrate their content knowledge.
The NKU cadre also spent time on the importance of strategy instruction with short,
accessible, and engaging texts for adolescents.

Morehead State University
Summer Institute in Boyd County

MSU conducted ALP in Boyd County. The summer session focused on Social Studies and
Language Arts teachers from the middle and high schools. MSU and KSU devoted both
days to the use of graphic novels. KSU participants focused on critical writing, writing
across content areas, and engaging struggling readers and writers. WKU focused on
deepening the participants’ understanding concerning disciplinary literacy. The summer
institute had sessions on academic vocabulary and best practices in each discipline as
well as using primary documents to help students learn to read and write like a historian,
scientist, or novelist.

ALP’s yearlong initiative culminated with the annual Collaborative Center for Literacy
Development Share Fair, the state’s only K-12 literacy event. Held in April in Lexington,
the Share Fair hosted over 125 educators. ALP participants shared the strategies they
implemented in their classroom throughout the year and the work they accomplished
with their own students in the specific disciplinary literacy. Examples included were: a
science teacher who had not previously used primary documents utilized journal articles
and lab reports, and reported very positive results of that instruction; and an ELA teacher
used the research-based strategy of mentor texts to have his students read high-quality
writing and create similar texts. Through these roundtable discussions, educators shared
successes, challenges, data, and outcomes in their literacy instruction that resulted
directly from their participation in ALP. Pam Allyn, co-author of
Every Child a Super Reader, was the keynote speaker for the Share
Fair.

Erin Wobbekind
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Northern Kentucky University
ALP Cadre and DJJ participants
at Share Fair

ALP Alumni
The University of Louisville group worked with Linda Denstaedt, Oakland (MI) Writing Project Co-director and
member of the National Writing Project Investing in Innovations (i3) College-Ready Writers Program Leadership
Team to learn about and implement her research-based approach to accelerating student reading through wholeclass instruction at the secondary level. Teachers taught a series of coached lessons. They also learned to analyze
student understanding of reading habits and practices and intervene in order to bring about growth in reading.
The group met for a three-day summer institute and several follow-ups throughout the year.

MuSU held several events throughout the year for their ALP alumni. “Twilight” professional development workshops were held after
school to include program review, on-demand assessment in all content areas, interactive notebooks, text complexity, and using visuals
to promote literacy. The Murray ALP collaborated with the public library to host an author, as well as partnered with the Purchase Area
Writing Project and the MuSU Shakespeare Festival to teach complex text effectively.
Department of Juvenile Justice
CCLD’s partnership with the Kentucky Department of Juvenile Justice (DJJ) began ALP for alternative settings in February. Three pilot
locations made up of day treatment facilities and detention centers began work with faculty from U of L, WKU, and NKU.
Each site held several full days of professional development. The NKU groups focused on general comprehension strategies, vocabulary,
and elements of effective literacy programs. The Hardin County (U of L) groups discussed supporting growth in reading, strategies for
holding students accountable, accelerating literacy strategies, and the National Writing Project’s framework for argumentative writing.
The WKU groups discussed verbal reasoning, fluency, and vocabulary strategies. The pilot sites participants will continue to work on
informal, diagnostic reading inventories and develop literacy plans based on their specific areas of need.
Several teachers from each of the pilot sites attended the Share Fair in April. The DJJ teachers had a chance to network with other
teachers from around the state and participate in the roundtable sessions. They are continuing to work on their literacy plans throughout
the year and will present their work at next year’s Share Fair.
University of Louisville ALP alumni with Linda Denstaedt

Western Kentucky University
ALP Cadre and DJJ participants at
Share Fair

Kentucky State University Summer Institute

Northern Kentucky University
ALP Summer Institute

University of Louisville participants at Share Fair
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Kentucky Adult Education

T

he Collaborative Center for Literacy Development (CCLD) Adult Education and Literacy Initiative is contracted by Kentucky Adult
Education (KYAE) to improve teacher quality through high-quality professional development. CCLD supported KYAE’s mission
to fulfill the requirements of the Workforce Innovation and Opportunity Act, which requires that adult education partner with
state agencies to provide adult students with the skills needed to achieve a family-sustaining wage. CCLD believes that high-quality
teacher education will contribute to the increased learning gains of adult education and literacy students and
assist students in reaching life sustainability goals.
Professional development developed by CCLD offers practical application of instructional knowledge and skills
that adult education teachers may transfer to the classroom in order to advance students in reading, language,
and writing ability needed for the GED®, college, and career achievement. CCLD bases professional development
on the latest research and best practices in the field of literacy and adult education as well as survey results
gathered by KYAE and from activity evaluations.

Dawn Hanzel

CCLD served 400 adult education instructors from 120 counties across Kentucky. The instructors serve students
at all levels of learning in the content areas of Reasoning Through the Language Arts, Social Studies, Science, and
Mathematics.

CCLD offered several opportunities to assist instructors in preparing students to demonstrate the key shifts in the College and Career
Readiness Standards, obtain a GED®, and become more prepared for higher education, training, and the workplace.
•
•

•

•

CCLD contracted with Nationally Recognized GED® Testing experts to provide three blended, online courses in Close Reading,
Argumentative Writing, and Graphic Literacy and Math in Social Studies and Science.
CCLD piloted three blended course institutes, which involved online, face-to-face, and classroom application activities:
◦◦Implementing Integrated Career Pathways Institute, which focused on providing strategies to engage and support students
on a career pathway as they worked to obtain a GED® credential
◦◦Peer-to-Peer Coaching Institute, which focused on teacher reflection through self-reflection, peer observation, and student
feedback
◦◦Critical Friends Learning Community, which focused on individual program and instructional needs identified by program
and student data, where teachers collaborated with one another to identify needs, review best practices, examine current
practice, and apply changes in the classroom
CCLD offered three online courses in Close Reading and Evidence-based Writing in each of the GED® content areas of Reasoning
Through the Language Arts, Social Studies, and Science. CCLD also offered an online course in Engaging Students in Effective
Learning. This course focused on providing students with strategies to take ownership in the learning process with an emphasis
on critical thinking and self-regulation skills, which are strategies that teach students not just what to learn, but how to learn.
CCLD also facilitated a two-day workshop for 110 educators and program directors to provide information, strategies, and
resources to support the Accelerated Opportunities Kentucky program, which offers eligible students the opportunity to
simultaneously work on a GED® credential and a higher education certificate at a Kentucky Community and Technical College
System school.
Kentucky adult educators
from across the state
engage in numerous
literacy trainings
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Collaborative Center for Literacy Development (CCLD)
2016-2017 Budget
CCLD General Budget
Administrative Costs			

					

34,000

Adolescent Literacy Project 							

227,208

CCLD Research 									

129,552

Clearinghouse & Communications							

97,790

Kentucky Reading Project*
Funding Support for Eight Universities at Multiple Sites

		

594,354

National Center for Families Learning						

36,000

Personnel Support*								

293,326

Physical Operations								

78,000

Total CCLD General Budget					

$1,490,230

Total Reading Recovery General Budget				
		

$1,612,492			

CCLD Grant Funded Initiatives						
Department of Juvenile Justice Adolescent Literacy Grant 				

30,486

Imagination Library Project Grant (Kentucky Department for Local Governments)
		
Kentucky Adult Educators (KYAE) Grant					

225,712

Kentucky Reading Project for Read to Achieve*					

228,980

Literacy Design Collaborative (Kentucky Department of Education)*			

200,000

Total CCLD Grant Initiative Funding					

TOTAL CCLD 2016-2017 FUNDING			

382,180

Paul Brown

$1,067,358

$4,170,080

(Does not include encumbrances or late funding)
* Denotes budget line items that reflect revised University of Kentucky College of Education budgetary
reporting procedures.
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Serving Kentucky educators in literacy since 1998

9

7

www.kentuckyliteracy.org
CCLD is housed and operated by the University of Kentucky College of Education.

